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Abstract
English as a foreign language has been introduced in the first and second grade of

primary school since 2010, within the framework of the PEAP program by the Greek
Ministry of Education in cooperation with the National and Kapodistrian University
of Athens and the Research Centre for Language, Teaching, Testing and Assessment
(RCeL). Since 2014, when the official studies on the program’s implementation and
effectiveness paused, there has been no current indication of the PEAP teachers’
attitude towards the materials they have been using. The present research aimed at
investigating PEAP teachers’ attitude towards the materials and their reported use of
the materials especially during the lockdown period due to the pandemic. By means of
an electronic questionnaire distributed throughout Athens and Peloponnese and two
interviews conducted with Educational Work Coordinators, the researcher attempted
to monitor teachers’ attitudes and opinions of the materials in the constantly changing
setting in 2020. Participants were asked to assess the content and implementation of
the materials, report students’ response to them and suggest future improvements.
Their overall response to the materials seemed to be positive, as the majority of
teachers reported to use them frequently and receive encouraging feedback from their
students. However, their answers also revealed issues regarding the nature and
practicality of the materials that warrant further investigation.

Keywords: PEAP, very young learners, materials, teachers’ attitude, teachers’

suggestions



Mepidnyn
H dwdaokaieio g AyyAkng og Eévn YAdooa éxet eviaybel 610 oyolkd TpoOYypOLLLLL

NG TPOTNG Kot EVTEPAS TAENS TOL dMpoTkoV and to 2010, émetta amd TpmToPovAin
tov Ymovpyeiov Iladeiong oe ovvepyasia pe to EOvikd ko Komodiotprokod
[Mavemomuo Adnvav kot to Kévrpo ‘Epevvag yia ™ Awackario Eévov Nhocoomv
kot v A&loddynon N'woocopddeiog. To ITEAIL ta apyikd Tov 0moiov ovVIIGTOLOLV
oe «lIpdypoppo Expabnong g Ayyhung oty I[pown I[Howdwn Hiwioy,
onuovpynnke vmd v ayida tov €pyov «Néeg Ilohtwkég ZEevoylwoong
Exnaidevong oto Xyoieio: H ExpdOnon g Ayyiumg o Hpoun [Hodwn HAwcion.
Qotoco, 10 2014 m ovAloyn oToWEl®V Yyl TNV €QOPHOY KoL TNV
OMOTEAECUOTIKOTNTA TOV TTPOYPAUUATOS OVOCTAAONKE, £XOVTOG OC OTOTELEGUO TNV
EMAEWYT IKAVOTOMTIK®V dedopévev oyetikd pe v 0éon tov kabnyntov TTEATI
amEVaVTL 6T0 VAKO ov ypnooroovv and 1o 2014 péypt xon ofjuepa. H mapodoa
IMA®UOTIKY €XEL WG GTOXO TNV dlEPELVNON TNG ATOYNG TOV KOONYNTOV O TPOS TO
vAko tov TTEAIT ko v Kataypaen g ¥pNong TOL LAIKOV, E0IKOTEPL KATA TNV
nePi000 AVAGTOANG TV GYOoAel®V AOY® NG Tavonuiog mov Eminée v yopa pog. Ta
peBodoAOYIKA epyaieios TOV ¥PNGLOTOWONKAV YlOL TNV EKTOVNON TNG £PELVAG NTAV
éva. MAEKTPOVIKO €POTNUATOAOYI0, TO omoio odtédnke otnv ABnva kot v
[TehomdvvNoo Kot SV GLVEVTEDEELS e ZuvtovioTpieg Exmoaideutikod YAkov. Xkomdg
TOV EPELVNTI NTAV 1] KATAYPOAPT TNG OTAGNG TOV KadNynNTdV, o1 omoiot kKANOnKav va
TEAEGOLV TO EKTALOEVTIKO TOVG £PY0 HECH GE £V CLVEXDS UETOPAALOUEVO TAAIGLO
Katd ™ ypovid 2020. ZuyKeVIp®TIKA, TO ATOTEAEGLATO TG EPEVVAG KATEOEIEAY LLiaL
Oetikn otdon mpog to VAIKO tov TTEAIL Evtovtolg, amokaivednkav kot avnovyieg
amd TV TAELPA TOV KOONYNTAOV ®G TPOG T GVOT KOl TNV TPOUKTIKOTNTO TOV DAIKOV,

ot omoieg ypnlovv mepartépw Epevvag 6To HEALOV.

AgEerg-kreond: ITEAITTL exkmadentikd vAKS, amOyelg KON yNT®OV, TPOTAGELS

KaOnyntov, Tpdyn Todikn niuio
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Chapter 1
Introduction

1.1. Statement Of the Problem

Foreign language acquisition occupies a major position in every modern
European country, prioritizing language learning as a vital feature of each
members’ European identity. Within this framework, English has evolved as the
global language of communication and information. As knowledge of a foreign
language provides a person with the ability to have access to global markets,
politics, industries etc., empowering the younger generations with this asset
became a crucial issue addressed by the Ministry of Education in each European
country. There has been, though, an ongoing debate regarding the appropriate
age of starting a foreign or second language. From Lenneberg’s “Critical Period
Hypothesis” (1967) to Muiioz’ (2008) re-examination of the age factor,
researchers seemed ambivalent on whether early starters would outperform in the
long term those who entered a foreign language later. As Mufloz stresses,
multiple factors should be taken into consideration when analyzing the age
factor. Differences between the rate of learning, the context, school or
naturalistic setting, in which a foreign language is taught, the amount of input a
learners receives and the communicative skills required in a native compared to a
non-native contexts are all decisive parameters in acquisition (Celaya, 1992).
Ortega (2013) highlighted the importance of combining motivation with high
quality instruction in the process of achieving successful learning. Therefore,
irrespective of the side policy makers adopt, an early start should be associated
with intensive exposure, new materials and resources and at home
encouragement and practice, in order to consolidate early foreign/second
language learning as a prosperous project.



English as the first compulsory foreign language has been introduced in the third
grade of primary schools in Greece since 1987 (Alexiou and Mattheoudakis,
2013). In 2010, the Ministry of Education took the initiative to introduce English
in the first two grades of primary school. The Research Centre for Language,
Teaching, Testing and Assessment (RCelL) of the Department of English
Language and Literature of the National and Kapodistrian University of Athens
(NKUA) was responsible for the development of the curriculum and the
materials and the training of teachers. The official title of the project is entitled
“New Foreign Language Education Policy in Schools: English for Young
Learners”, comprised of a curriculum and materials specifically designed for
students of the first and second grade with an extension for the students of the
third grade, which had no curriculum at the time. Additionally, the PEAP project
team designed a training program for both experienced and inexperienced
teachers in teaching very young learners. Within this project from 2010 until
2014, students of the first two grades of the primary schools participating in the
pilot study attended English classes for two hours per week. Since 2014, the
PEAP program was implemented in all schools across the country. However, the
weekly amount of exposure was reduced to only one hour in 2016. Recently
though, the law changed again allocating two hours per week to teaching English
(N. 4692/ ®EK 111 A'/12-06-2020).

Multiple pilot studies have been conducted during the first year of the program’s
implementation. In the following years, there have been numerous studies
reporting parents’ attitudes towards early foreign language instruction (Karavas,
2014), the benefits of the program and the way it was received by teachers and
students (Alexiou and Mattheoudakis, 2013, Dendrinos ,2013), teachers’
opinions on their training (Farmaki, 2018), evaluation of the PEAP materials
(Tsianti, 2013, Twvvakdxkn & T'kéka, 2014, Tavvokomoviov & Koocopitoa,
2014, Motboovddaxn & Aie&iov, 2013) etc. However, since the project ended in
2014 there have been no official studies investigating the implementation of the
curriculum and the use of materials by teachers. Due to the continuous change of
the educational policies and the impact of external factors such as the economic
and political reforms and the pandemic outbreak, current data must be obtained,
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informing us on how the PEAP teachers are handling the given materials both in

online and offline classrooms.

The last four months of the academic year 2019-2020 proved to be extremely
challenging for the Greek educational system and for the whole country. The
pandemic of COVID-19 reached our country in March 2020 resulting in a
massive shutdown of almost all public and private institutions and businesses
except for the ones that provided essential products and services. The lockdown
measures that the Greek government took for the benefit of the citizens put the
educational system to the test. However, the pandemic was an issue that all
educational systems across the globe had to address carefully. According to
UNESCO (2020), 87% of the world’s student population was affected by
schools’ lockdown; a measure implemented by most countries irrespective of
their income level (Wajdi et al.,, 2020). The schools’ closure raised vital
questions that needed a quick and effective response from each country’s
Ministry of Education. Could an educational system, strongly built on traditional
methodologies and values, transition to a flexible and online alternative? Was the
Ministry of Education, teachers and students ready to adapt to distance learning?
Were the materials and the resources enough to support such an operation?
“School’s out, but class’s on” (Zhou et al., 2020).

The PEAP project team provided teachers with written and digital materials in
order to give them multiple alternatives and supported them in designing their
own lessons. A decade after the curriculum was launched for the first time and in
the shadow of the distance learning operation during the pandemic, there is a
need to investigate teachers’ attitudes towards the materials and their
implementation, as well as possible difficulties they faced using them. Distance
learning has been forcefully introduced into our lives, but it seems that it stands
as a beginning of a new era. As a result, there is a strong demand in evaluating
the given materials and their adaptation to the new educational needs
(Tzifopoulos, 2020).

1.2. Aim of the Research



The aim of the research is to investigate primary school teachers’ opinion on the
materials used in the PEAP program and gain a deeper understanding of their
adaptation to the school curriculum both on-site and online. The objectives of the
research are to: a)examine the frequency with which teachers are currently using
the materials and whether any issues arising in the teaching process are related to
the materials, b)assess whether and in what way they took advantage of the
materials during the lockdown period and c)propose amendments or additions to
the materials in order to make them more appropriate and useful both for the

teaching and learning process.

1.2.Layout of the dissertation

The present dissertation consists of six chapters. In the first two chapters, the
reader is guided from introductory information on foreign language acquisition
and Greece’s current situation, to a more elaborate analysis of the European
policies regarding early language learning, setting some countries as an example
of similar existing programs. In these sections, there is also a review of the
design and implementation of the PEAP program, concentrated on the materials
used in the first and second grade. The third and fourth chapter introduce the
reader to the research on which this dissertation is based. The information
presented in these chapters are the methodological instruments used in the
research and the final results. In chapter five, general conclusions and a
discussion stemming from the results are highlighted in order to lead us to the
final chapter, where the research is summarized, and practical implications of the

study are presented along with its limitations.



Chapter 2
Teaching English to Young Learners in Europe and Greece

2.1. Introduction

The following discusses the concept of early EFL learning, presenting the
European policies and relative studies. Moreover, it explores the ELLIE
longitudinal study, which set the basis for early language teaching in Europe and
the practices followed by European countries, which participated in this project.
The final part of the chapter focuses on the PEAP curriculum and materials,
which are the main topic of this dissertation. The reader will get acquainted with
the design and the features of the materials, and hence it will be easier to

understand the focus and the results of the present research.

2.2. European language policy and early language learning

Teaching a foreign language from an early age has been in the scope of European
education policy makers since the beginning of the millennium. The Barcelona
European Council in March 2002 declared the acquisition of two foreign
languages from a very early age to be the leading path towards “the mastery of
the basic skills”. In an effort to cultivate the need for prosperous language
policies in all European countries, in 2008 the Council Resolution on a European
strategy for multilingualism highlighted the importance of lifelong learning. A
year later, in the Strategic Framework for European Cooperation in Education
and Training (ET” 2020) the strengthening of linguistic competences was Set as a
requirement for high quality education (European Commission, 2011). In fact,
the member states agreed on the following benchmark “by 2020, at least 95 % of
children between 4 years old and the age for starting compulsory primary

education should participate in early childhood education”, a target set to



increase participation in early childhood education and build a foundation for

later educational success (The Council of the European Union, 2009).

By 2011, 13 European member states, among which were Croatia, Poland, Spain
and Italy, had lowered their start age policies for foreign language learning,
mandating in language learning the age of six to seven years of less (Enever,
2011). However, the approaches to specifying language choice vary across
Europe. For instance, Poland and Croatia provided a list of some choices, as to
which foreign languages should be offered in primary schools, while Spain
assigned the responsibility to local authorities and schools. In contrast, Sweden
established a new curriculum in 2011 introducing English from grade 1 as a core
subject. Foreign language education in primary school had already become the
rule across Europe with the participation of early language learners exceeding
78% in 2010 (Education, Audiovisual & Culture Executive Agency, 2012).
Countries throughout Europe started adapting their language policies encouraged
by the EU agenda. The main aim was to foster multilingualism and multicultural
understanding as well as responding to the demands created by the Agenda for
new skills and jobs (European Commission, 2010), where language skills were

identified once again as key competence for life and employment.

The Early Language Learning in Europe (ELLIE) longitudinal and transnational
study conducted from 2006 to 2010 opted for the representation of
comprehensive data in relation to students’ language learning experiences. It
covered approximately 1400 children, 200 students per country, aged 7-8 years
old in six European countries: England, Spain, Croatia, Netherlands, Italy,
Poland and Sweden. The children were followed throughout the three years of
the main project, together with their parents, teachers and school principals who
participated in research interviews and questionnaires (Enever, 2011). The main
aim of this project was to investigate young foreign language learners and their
responses in school contexts, where the school curriculum allocated a limited
amount of time to foreign languages (Enever and Lopriore, 2014). As Ortega and
Iberry-Shea (2005) mention, longitudinal studies may offer information and data
otherwise impossible to gather. In this case, researchers took into consideration
the rapid changes occurring between these ages and the complexity of
monitoring the learners’ development over time. The research focus was centered

7



around three main areas: a) the processes of policy implementation, b) the factors
contributing most effectively to the success of early language learning and c) the
linguistic and non-linguistic outcomes of early language learning. The teacher’s
role and the impact of digital media were counted as potentially data-altering
parameters and were approached and observed very carefully (Enever and
Lopriore, 2014). It should be noted at this point that in the first year of research
Croatia participated in EU as an applicant country. This could result in a
variation in the way each country conformed with the language policy guidelines
published by the Council of Europe in 2001 (Enever, 2012). With this in mind,
the research team had to identify common core areas across country systems in

order to obtain reliable data and draw valid conclusions.

The space limitations of the present dissertation do not allow for an elaborate
account of ELLIE results. However, below | highlight the main findings that
offered a better insight into early foreign language learning and inspired future
research in the years that followed the completion of the project. In the beginning
of the project, learners showed a considerable amount of enthusiasm, with a
quarter of them being neutral towards this attempt and very few admitting that
they did not like it. In the final year though, the negative reactions became a little
more frequent, with the majority being still enthusiastic about foreign language
learning (Mihaljevic” Djigunovic” and Lopriore, 2011). Results also showed that
a traditional classroom arrangement facing the teacher or being divided in groups
was more desirable than a circle one, as the learners defined learning as a
process, which relies heavily on the teacher’s input, requiring concentration and
order. Furthermore, positive attitudes towards foreign language learning and
motivation seemed to be related to higher listening comprehension and higher

lexical diversity in oral production.

Among other findings, the ELLIE project verified the following factors as
paramount in sustaining a successful foreign language learning system over
time: a)there should be careful allocation of foreign language time in the school
curriculum, b)continuity of information exchange across school classes and
phases about learners’ achievement and types of assessment measures may
sustain learners’ progress in time, c)foreign language materials and resources
available should include the use of digital media, d)teachers’ in-service training
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leads to their professional development and successful use of teaching
approaches and finally, e)reinforcement of family-school connections and
parental involvement help to maximize out of school exposure to the foreign
language (Lopriore and Krikhaar, 2011). Lastly, I could not fail to mention
learners’ language achievements throughout the study period. Researchers
reported that the average ELLIE learner had reached Al level in their oral and
aural skills at the end of the project and that their vocabulary complexity showed
significant improvement even from the first years of instruction. In general,
learners’ level of competence in the three basic skills (reading, listening and
speaking) appeared to be developed similarly in the fourth year of instruction
(Szpotowicz and Lindgren, 2011). However, for these achievements to be
sustainable ELLIE researchers stressed the need for national education systems
and policy-makers to make provisions for continuous and manageable learning

opportunities, not only within the school context, but also out of it.

2.3. ‘Early Bird’ projects in Europe

The ELLIE project and the development of many innovative approaches to
foreign language teaching and learning inspired many European countries in
introducing English from the first grades of primary school. The Dutch
government, which participated in the ELLIE study as well, had included early
foreign language teaching in its educational agenda since 1998 with only 10
schools providing such programs at that time. However, the number increased
rapidly listing 167 schools in 2008 (Goorhuis-Brouwer and de Bot, 2010) and
even an estimated 850 primary schools in 2014 offering a foreign language from
the first grade to children aged 4 years old. (Unsworth et al., 2014). The starting
age is not the only difference though. All learners participating in early EFL
programs may had from 15 to 220 min of exposure to English in classroom per
week (Persson, 2012). Being a bottom up process with limited governmental
regulation, early English education in Netherlands depicted a considerable degree
of variation, as students in regular programs attended English classes on average
45 min per week starting from age 10. This could lead to a high deviation among

students’ proficiency levels.



An additional concern of the Dutch government was that starting English early
might be at the expense of the mother tongue development. A 2-year longitudinal
study called The Foreign Languages in Primary Schools project (FLIPP) was
carried out from 2010 to 2012 to monitor the effects of early start over time and
the impact on the development of Dutch (de Bot, 2014). In this study participated
168 children from 14 schools and 26 control children from 3 schools
participated. The findings pointed out once again the importance of the mount of
input. The time that appeared to be a requirement for the achievement of high
scores in English was 120 min or more per week, as children attending classes 60
min per week or lower performed rather poorly. The teacher’s proficiency was
another significant factor affecting students’ results. Not surprisingly, the ideal
choice was a native-speaker teacher or even a combination of a native and a
nonnative-speaker at C level. Regarding the development of the mother tongue,
data showed that the Dutch vocabulary of pupils developed according to age

norms, even in children with a non-Dutch language spoken at home (ibid.).

Croatia, another country participating in the ELLIE study, had taken a pioneering
decision in 1970s to conduct a research in the field of early foreign language
teaching. The Zagreb project of early learning of English in primary schools,
launching in 1973, suggested that the optimal age to start foreign language
instruction is 8 years old (Vilke, 2013). Almost two decades later, in 1991 a
second more extensive project started and lasted for eight years (Djigunovi¢ and
Vilke, 2000). The project included 352 learners in 12 primary schools in Zagreb,
divided in groups smaller than the usual classes with approximately 12-15 pupils
per group. The project’s main goal was to intensify the language input and
encourage learners to cultivate a near native language competence. The most
important conclusions drawn from this project were that the optimal age of
introducing a foreign language should be lowered to 6 or 7 years old and should
be based on fun activities and games. Researchers highlighted that the earlier
start in a relaxed and encouraging environment led to a better proficiency in the
long run (ibid.). As for the ELLIE study, it seems that Croatian and Dutch pupils
together with children from Sweden performed the best in the final year of the

project, leading to the conclusion that exposure to the target language through
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movies helped researchers predict successfully the development of receptive
skills (Lindgren and Mufioz, 2013).

The Croatian Ministry of Education and Science has introduced foreign language
learning as a mandatory subject from the first grade of primary school since
2003-2004. The Croatian National Curriculum  Framework defined
communication in foreign language as a competence needed for lifelong
education. The Teaching Curriculum published by the Ministry of Education in
2006 provided a set of guidelines for foreign language instruction. The approach
implemented in Croatian primary schools is Communicative Language Teaching
(CLT) and the time allocated to foreign language teaching is two hours per week
in the first cycle, i.e. Grades 1 to 4 (Geli, 2020).

As mentioned above, Sweden is one of the three countries that achieved high
scores in the ELLIE project. Sweden seemed to be interested in early foreign
language decade since 1995, with a new at that time national curriculum
stipulating that English was taught from grade 1,2 or 3 and in some schools from
grade 4. The decision about the starting age and the time allocated to English
instruction was left at the authority of each school (Sundin, 2000). Since 2011
English is considered a compulsory subject from school year 3, i.e. age 9,
although in many schools it is taught from year 1 or earlier (Swedish National
Agency for Education, 2011). Out of school instruction in English is rare, but
children seem to receive a lot of input from movies, music, games and from the
overall increased online activity (Swedish Media Council, 2015). This may be a
contributing factor to their high proficiency achievements in international
surveys (Nilsson, 2019). The national syllabus provides teachers with general
guidelines for school years 1-3 and assessment though grades is not available
until grade 6, i.e. 13 years. Additionally, Swedish students are also given the
option of the English as a Medium of Instruction (EMI) approach, an
increasingly popular alternative whereby students are taught school subjects
through English (Yoxsimer Paulsrud, 2016). However, government’s limited
provision of organization and implementation guidelines for the EMI approach

leave room for varied interpretation (Toth, 2017).
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2.4. The PEAP program

The PEAP program, entitled “New Foreign Language Education Policy in
Schools: English for Young Learners”, is a two-year course, which was
introduced experimentally by the Greek Ministry of Education in 2010-11.
Within the context of the new at the time foreign language policy in primary
education, English was added as a compulsory subject in the first and second
grade of primary school, i.e. to learners age 6-7 years old. As mentioned before,
in the beginning the program operated on an experimental basis and was
launched in 800 state schools of the country. The General Director of this
Project, designed and implemented by the University of Athens, at the Research
Centre for Language Teaching Testing and Assessment (RCeL) of the Faculty of
English, is Professor Bessie Dendrinos, who collaborated with experts in the
field of Early Language Learning from the University of Athens and
Thessaloniki, as well as with researchers from Greece and other countries
(Dendrinos, 2013). In 2011-12 the program expanded, including 161 more
schools. Today, 10 years after its first experimental launch, the PEAP program is
operating in all state schools of the country bringing multilingualism closer than

ever to the youngest.

The program’s acceptance by the public was one of the designers’ biggest
concerns, as parents, teachers and other stakeholders expressed concerns
regarding the age of onset and the effect it could have on learners’ native
language acquisition. In the midst of a social and political instability caused by
the newly implemented economic reforms, the PEAP program managed to
evolve into an award-winning innovation (European Language Label award,
2011), involving more than 2000 teachers (Karavas, 2015). Its success derived by
the project team’s conscious attempts to involve teachers in the curriculum
development process and establish efficient communication networks with all
stakeholders. As De Lano et al. (1994) mention, being actively involved in all
stages of the changes process creates a sense of ownership in the participants and
allows them to accept the innovation process through co-operation and common
goal accomplishment. However, additionally to contributing to the material

development and their evaluation, supporting teachers, also, required a carefully
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planned training program and a web-based platform to connect with each other.
The website! that was created for this purpose is named “PEAP” after the name
of the project and includes the curriculum, materials, relevant articles and
methodological approaches, advice for teachers and parents, an overview of the
PEAP’s design and development, relevant announcements and events etc. This
electronic gate allows teachers to access not only the materials required for their
lessons, but also teaching guidelines on the characteristics of young learners, the
most effective approach to teaching young learners, how to make the most out of
the proposed materials, a sample of the materials and an extended description of
curricular documents of the PEAP junior’s course. Additionally, there is a
dedicated area to teachers’ communication entitled ‘“Teachers’ Corner”; an
online forum found in the project’s website, where teachers can share classroom
experiences and practices, express problems they faced and seek solutions and
support each other’s work with additional activities and advice for teaching
young learners. A similar space is available to encourage parents’
communication, entitled “Parents’ Corner”. Parents knowledge on the
characteristics of young learners, the aim of the PEAP program and advice on
how to work together with their children at home is enriched through easily
comprehensible articles, clearly structured advice from the project team and
comments made by parents during the second year of the program’s

implementation.

The core of the PEAP project is deeply rooted in the theory of multiliteracies
(Cope and Kalantzis, 2000) and a view of language as social practice (Kress,
1988). It was designed to encourage the development of basic preAl-level
language skills that would benefit young learners in interacting socially with
others through the target language. In this respect, this two-year course emerged
independently from the so far existing EFL program, assuming at the same time
the position of a “softer” airway allowing young learners to land in the English
world sooner and smoother than in the third grade. Therefore, the PEAP
curriculum does not aim at developing learners’ ability to express themselves in
both oral and written modes, but rather it seeks to cultivate an intercultural

awareness in children aged 6-8 years old and further enrich the social literacies

L http://rcel.enl.uoa.gr/peap/
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they have already acquired through their mother tongue. It promotes a “learning
by doing” approach to language learning and its content takes into consideration
learners’ social, cognitive, affective and psycho-motor skills (Dendrinos, 2013).
In an attempt to sum up the fundamental principles that inspired the design of the
curriculum, one could agree to the following:

1). It views pupils as learners with an emerging school literacy in their

mother tongue and aims to help them develop in and through English those
social literacies that they have already developed in their mother tongue.

2). It makes provisions for differentiated instruction, i.e., its curricular
materials have been designed by taking into account the fact that individual
pupils have different interests, preferences and learning styles, and that the pupil
population of different schools has different types of social experiences and
needs.

3). From a language learning point of view, the PEAP curriculum is aimed at
developing a pre-Al level ability to understand and use spoken language”
(Dendrinos, 2013 p.8).

The curriculum accompanied by the materials, comprised by a series of
pedagogic activities, was designed and developed in an effort to keep the
language goals in accordance with the educational goals, broadening the
spectrum of the children’s learning experiences. By encouraging the use of new
technologies in the classroom, students are exposed to a plethora of visual and
auditory stimuli, which enables them to understand and produce the English
language (PEAP, 2014). The material was developed in three phases. The 1%
phase was designing and organizing the content. During the first year of
implementation 2010-11 the same material was given to first and second graders
as it was their first time learning English. Then, in the 2" phase the 800 schools
participating in the project’s experimental stage implemented the material.
Throughout this phase, the PEAP project team observed and evaluated the
implementation. By the end of that school year, the team collected questionnaires
they had already distributed to teachers and was able to revisit the material’s
weaknesses, according to the target learners’ needs (Giannakopoulou &

Kosovitsa, 2014).

The material is organized in six cycles, each one corresponding to a specific time

unit. Accompanying each activity, there are teachers’ resources such as
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worksheets and flashcards, linguistic and pedagogic objectives lying behind the
design of the activity, a description of its purpose and guidelines instructing
teachers through a step-by-step implementation of the activity. All these were
initially online and gradually became available for each teacher to use and
facilitate the teaching and learning process. An important reminder at this point
is that the author team resorted to content drawn by pupils’ daily life. Below you
will find an example of a cycle borrowed from “THE “PEAP” PROGRAMME:
ENGLISH FOR YOUNG LEARNERS IN THE GREEK PRIMARY SCHOOL”
(Dendrinos, 2013). The topics of discussion start from the inner circle and

gradually expand to the outer as the school year progresses.

Figure 1: Thematic cycles in the PEAP materials

Tv
a performance
a carnival parade

people

happy

angry

treated unjustly
sad

on the beach ‘ - Werg scared
bicycle
plane
ship
train
skate rollers
through
one's
imagination
food
rubbish with the family
animals with acquaintances
plants " with friends
places with strangers

The activities were divided into six cycles for each grade, which form six
teaching units. Cycle A represents the introductory unit in each grade, cycles B,
C and D correspond to the three terms of the school year and finally cycle E

contains material designed for special occasions. In the first grade, cycle A aims
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at raising learners’ curiosity around English expressions they meet in their daily
life, English sounds and classroom language with the help of a custom-made
puppet as an English mascot. In the second grade, however, in this first cycle
learners revise and recycle skills and knowledge they acquired the previous year.
Cycle B of the first grade introduces gradually words beyond oneself, such as
animals and things they around them, whereas in the second grade students are
actively encouraged to cooperate and interact with one another and not only with
their teacher. During cycles C and D, teachers employ stories, fairytales and
songs in both grades. Additionally, there also a sixth option which empowers
teachers with extra material such as songs, games, labyrinths etc., which can be
used as desired in order to assist in reviewing previously acquired knowledge. To
seal the end of this fun journey, the author team designed an “end of the school
year play” found in the last section, that can be played both with first and second

graders.

As mentioned above, in the course of the second school year of implementation
the material was evaluated by 70 teachers. To improve the content of the material
and perform the necessary changes, the team realized that for pupils aging 6 and
7 years old, the learning process occurs in close connection to their cognitive
abilities (Alexiou,2009), which meant that separate steps on how to approach
each activity in each grade should have been more explicitly written
(Giannakopoulou & Kosovitsa, 2014). At the end of the school year, the
University of Thessaloniki closely cooperating with the PEAP team, was asked
to assess the material as well. Their detailed comments and suggestions assisted
in completing an overall review of the material, leading to the establishment of

the PEAP curriculum as we know it today.

2.5. An Overview of the materials

Following the brief representation of the thematic cycles, based on which the
materials are divided, we will proceed with the presentation of what is included
in the teachers’ package. All the pictures appearing below are taken from the

PEAP materials for the first and second grade, available in in the website of the
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“Digital School”? (in Greek ¥noiaxé Zyoleio). Through the website teachers are

also given access to the audio materials needed for each package.

Both “Alpha English” for the first grade and “Beta English” for the second grade
begin with an introduction summarizing the purpose of the materials, outlining
the thematic areas covered in each grade and briefly guiding the teacher through
the structure of the materials and the teaching approach followed. An additional
part to the introduction of the “Beta English” is the detailed reference to the
acquisition of writing skills. Teachers are provided with the rationale behind the
chosen activities and a proposed way of teaching the materials to achieve the
maximum results. In both grades each unit starts with an overview of what is
included, namely the content, the language goals, the pedagogical goals, the
materials needed, the available worksheets, the suggested online materials, and
the proposed teaching hours for the unit. Furthermore, teachers are given a step
by step guide in each unit, containing the suggested approach to each activity and
any extra materials for the teacher such as flashcards. Figures 2,3 and 4 are an

example taken from the first unit of the “Beta English” package.

2 https://dschool.edu.gr/
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HELLO, AGAIN!
M'vwpi{opaoTe pe Toug pabnrég pag.

Mepiexépevo

To mailia paBaiveuv va quoTrivoTar Gy ayyAi
yAbaon kol va guaTivouv Toug pitaus Taws. Naiouv 10
maryvid! mg rugp\dpuyag xai sfaokaliviar OF EpWTHTE
amavIioELS.

Thweoaikoi oréxel

« Na yaipercdv oma Ayyhia

+ Na nopougid]ouv Tov eausd Taug xar oug Gikoug Toug
oo AyyAwd Myovrag ‘Hello, I'm Mary and this is my
friend, Gecrge.’ ka1 va amavtolv ‘Nice fo mest you! drav
ywwpilouv Eva xaveopa Tai

« Na pwrody "What's your name?' ka1 va amaviodv My
name's Mary.'

* Na eforenoBodv pz ng epwmaeig "Who is #7, ‘Is it Maria/
Nikos, etc.?”

« Na amavradv ‘If's Mana/Nikas, etc.”, Yes, itis.’ ka1 ‘No, it
isnt’

Nadaywyikol atéxol

+ Na Jemoupyalv aropixd, oe (euydpia xar gav odvolo xal
va axahouBolv wia guyrexpipévn &adikaoia

+ Na axohaudodv Toug kaviveg evag mayvidol

+ Na p6Bouv péoa amd m pipnon ka1 my enavakqyn

+ Na aafouv péhoug

YAixé kot Méoa

Yhixd:

* H paoxor mg 1agng (8_AC1_C01-2). H paoxdr ymopei
va ivar n Maipn n aprauditoa i éva pixpd haltpiva
apkouax fj o Tépu. Mropodpe va pnaipamoifacuye
Ti endveg fj va gTIGFaUNE TIC PAOKEG TWy HOOKGT KOl
va g yprowonoicdyue ot k63e pabapa. H paoxdr
wmopei va el To pdho Tou ouvepydm) ot Biagopeg
Spaompiomegmanvidia f rou ey ot Tpayodial
auroayeBioopalg navioyipaSearpikd manyvis 6\n
™ oyoh] (povid ka1 va gpnaipomoings ot Thog
Spacmpiomnwy. Mnopsi va eival mapodsa o: dha
Ta podyara f pia gopd T ehZopdta. f drav Ba
aifovial margvidia, kKA. Emeidi e povo Ayyhicd,
£pieic pmopodp va Exoupe 1o poho Tou Gieppnvia’, omou

Figure 2: An overview of the rationale and the main parts of the unit

ypadleran. Iro mplita padiuara Ba propolae:

« va xaperdz! ta o ota Ayyhikd, .y ‘HelloHi,
children!” ka1 va ra evBappdvel va m yaipeTody ot
yAiaoa mg. 7a Ayyhixd

* VO XEnGIpaToIE £va onpardx f chant ka8 gopd
mau eppavilesal (PA. Apaompidmra A1_Our masoat, A
Anparixoi)

« va guoTnei ata Ayyxa xa: va evBapplvel a madid
va kavouv 1o idio, .y, 'H, I'm Mary. What's your
name?

* va yaperdz) ta il orav TeAexdve 1o paBrua

» Eva pavifhi yia mv uphépuya
* Zuhomoyiég f papro3apol

* Blakidi

» Kakopdoa

DiAha epyaaiag: B ADT WO1-2
Mporeivépevo vAikéd and ro Siadixrue: 0

Mporeivépevog Sidaxnkag xpbvog:
1 Sidaxrec] Wpa
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Figure 3: Teaching guidelines step by step
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-

Hpomvdps?q EKTTaIBEUTIKA d1adikacia

Brpa 1 Mmaivouye oy 16G) xpanivTag m OoKET
(8_AD1_C01-2) xai quotnvopoate. Zim cuviye
) HOOKGT M Ta47¢ pordet Ta naiBid éva-Eva g
1a Aéve. Orav ypeialesal, BonBaps 1a maidid va
amavirzouv. MiBavdg Siakoyos:
- Hello! My name's Terry and this is my friend, Mary.
- My name's Giorgos. What's your name?
-Myname's...qIm...
- Nice fo meetyou, ...!

Briua 2 Apod n paoxdr guomeei oz dha ra maibia
P& ™ OEIpd, Sivouye ™ poxdr ot dva Taidi kal Tou
{nraye va my mapousiGoe! aTa Simhavo Tou we piko
rou'mg. EvBappivoups 1o Seimepa mandi va anaviion
X01 VO OUVEYioE! TNV aAuciBa Twv CUSTACEWY EitE
XPNOILOTIONINTA TN HOOKGT £iTe Evav TpaypaTxg giko
Tou amd v Takn

0 &iahoyog pmopei va &g v eEi poper:

- Hello! I'm Giorgos and {his is my friend, Mary.

- Hello, Mary. Nica to meet you!

Bripa 3 Kardmv Aéye ora mardia 6m Bo Béhaye va
Golye av n pooxoT Epads Ta ovoyara Toug. Puwriye m
paawdt Seiyvovtag éva maiBi kai n paoxaT amaviazl.
Meta {nraps amd 6Aa ra mardia va emavarafouy Ty
£plmon xa3: popa mou Ba Seigvoupe Eva Tadi xain
paoxdt Ba amavide.

0 Gidhoyog pmopei va &g TV GG popuf:

- Who's this?

- li's Mana/Nios, efc.

Briua 4 Aép: ora maiBia 6m yia va TOEKAPOUYE av
paoxdr épabe emméhoug Tmolog giva moxg, epeic Ba mg
Geiyvoupe ruyoia Sidgopa Taiia, Ba m perdye kain
paoxdt Ba amavraz. Ta madid Ba ‘empefaiivouy’ m

OwaT anévingn mg paoxoT enavakaufdvoviag my.
MiBavig &dhoyog:

- Is it Maria?

-Yes, itis./ No, it isn't.

Brjpa 5 Mailouye my rughouuya apod enyiaouue
ota maia roug xavdveg Tou mangidiod (oTa
EMnvixa). Arahéyoupe epeis () kai n paaxdt) dva
maidi kar Tou Bévouye éva paviihe yipw amd Ta pama.
Asigvoups Eva Ghho nandi kan wpic va wiAdye Tou
veboupe va oTalel ayilnro amévave amd To maidi ye
Ta kAsiopiva pama. Eyouue {nmaer amé my undhamn
760 var ) bl Kavei§ Tapd povo va amavidve
Yes, itis.” | No, itisn'. o epumioeig Tou nanal pe
Ta kAeiopEva pama podig roug Sdaoupe o olnvdnpa.
KaBoBmyodype o maidi = Ta khsiopéva pana va ayyite
{1a popd To maiBi mou oTEXETO! aTEVavT TOU. Apéowg
jera MpEmEI va purm ol Tv umdhaiT 1akn;:

-Is it MariaNikes, etc.?

xai n k) va anavide: ev opd:

-Yes, itis. / No, itisn’t.

Méxpi va 1o Boer guveyileral ) iSia Sabixaoia, omaTe
yiverai ruphépuya 1o maidi mou OTEXGTAY aTEVaVT K
Eexrvdzn kamvolpIog YUPC.

Brpa § (mapaayr) Nailoups mv uphéyuya agol
efnyficouue oTa Taidid Toug xavoveg Tou Traiyidiod
(ova EAMvIKG). Aiahéyoupe Eueic (] kai  packér) iva
maudi kai rou Gévouye Eva paviidn yipw amd Ta pdma.
Asixvoups Eva ahho maidi xan yupic va wAape Tou
veboupe va mer: ‘Hello!', alé{oviog m puvi rou. O
BT ToU KAVEN TV TUGAOPAYD puTEl:

-Is it MariaNikes, gte.?

xa1 n Tafn va anavia ev Yop:

-Yes, itis. / No, itisnt.

Méxp1 va 1o foer auveyilerar n ibia &abixaoia, omare
yiveral ruphépuya 1o maidi meu eime Helo!' kan §exvazs
XanvodpIag yipos.
Av o1 poBnrég Bupolvras 1o maividi mg ruphdpuyag
amo mv A’ 16%) (Apoompedinra Ad_Blindfoldad)
pmopodye va 1o epAOUTITOUYE a1 va {ITFoupE amo
70 pabr mpdra va mpoadopioe 1o giko Tou Taifold
puTdviag:

-Isitaboy oragirl?
X0 EYEIS ToU Afye:

- li's a boylgir.
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Figure 4: Optional steps and additional material for the teacher

L QuvEXEN XAVE! TNV EPAIT|OT] Y14 TO TIOIOG Suahdyous xal ng Spaparomaioess o1a poluara Ghng
axpifux eivan aurdg Tou sime Hello!' | TG YpovIag.

ENINAEON NPOAIPETIKA BHMATA

Aivoupe ora randed ra peMAa epyaoiog (B_A0T_W01-2)
10 ¥ Ta Y pwpaTicouy kot va 1a kdgow. Im ouvyaa
10 oTEpEwvOUpE ot xalapia. Eror xaBe mandi Ba

Ex&1 T paOXOT ou, TV omoia Sa xpnoonoEi oToug

KAPTEAEX B_AO1_C01.2
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As we have already mentioned in the previous section (Section 2.4), the materials
consist of stories, songs, coloring activities, flashcards, pictures, arts and crafts
etc. Especially the units including a story, or a song seem to analyze in detail the
process that should be followed by teachers. Moreover, the teachers have access
to the whole story and extra online materials to enrich their storytelling. One
such instance is the story of “The three little pigs” appearing in the materials of
the first grade. As you will see in the following picture (Figure 5) taken from the
“Alpha English” package, there are suggested audiovisual materials for the
teacher, which can be easily accessed through the YouTube online platform.
Teachers can incorporate an animation video of the story or a puppet show in
their lesson, making the lesson more fun and engaging for the students. Since
children are becoming more and more familiar with audiovisual content
nowadays, through the use of mobile phones, computers and the television, a
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video will arise their curiosity and attract their attention more quickly.
Additionally to the step by step guidelines offered in every unit, in the last part of
this unit teachers can also find the script of the story (Figure 6), accompanied by

a small play customized to the students’ needs and skills (Figure 7).

Figure 5: An overview of unit on a story.

a9

THE THREE LITTLE PIGS

MaBaivoupe Tnv 10TOpia pE Ta Tpia youpouvakia.

Mepiexdpevo

Ta madia axolve oTa AyyAixa 1o xAaoiké mapapi8 “The
three little pigs”, {wypapilouv, kGvouv XEIPOTEXVIES KaI
KATOOKEUES Kl Tapoudialouy pia pikpr TrapacTaon.

FAwoaoikoi oréxol

* Na BupnBolv kai va ypnaipomoiioouv yvwaTd AcfiAdyio
Gmwg pépn ool (house, roof, windows, chimney,
door), Swpdana (bedroom, kitchen), poiya (red shorts),
cuvaiobrpara (happy, scared, angry), emiBera (good,
bad, big, small, hungry), ppaaeig amd napapiBia (the
three pigs, the big bad wolf, he lives in the woods, come
in, he ran away, it's too hot, be careful)

+ Na paBouv kaivoipio As§iAdy10 ka1 PpACEIS Pe apopyn
v ioTopia, ). straw, sticks, bricks / who's there? / little
pig, let me come in / then I'll huff and I'll puff and I'l blow
your house down

* Na meprypayouv Spaompidmmreg, 1.y. (He's) building a
house, climbing down the chimney, running, efc.

+ Na mapayayouv amAd mpogopikG AGyo XpnaiHoTToNNTaS
0harANPEG PPAOEIS

Naidaywyixoi oréxol

+ Na axoUoouv Kal va CUPPETAcYouV 0TIV aynan g
1oTopiag

« Na ypnoipomoingouy Slagopenkd UAIKG OF XEIPOTEXVIES
XQI Va Karavoroouv KaAUTEPA TIC EVVOIEG TOU GYUaTOS
X Tou peyEBoug

« Na oulnmoouv yia TV XaTOOKEUT Twv GTTITILY KaI Ta
uAIXd TIOU XpNOILOTIOIOGVTOl OF QUTA

« Na Spaparomoimoouy mv 1GTOPIA KA1 VO KATAVOAgouV
XGAUTEDD TOUS POAOUG TWV GUVTEAEGTWV piag
napagTanng

YAixé xa1 Méca

Yhixa:

+ Exoveg pe mv 1ovopia (BA. A_A05_C01-5)

* Kavoov xai yhaot ot 8iagopa ypwpara. TAaoTikd
ayupo fj xahapaxia, {uhapaxia, yapri A4, xAwaTr
| kopdéAa, (xoudouvaxi)

+CD (A_A05_MO01-2)

Mioa:

+ CD player fifkan H'Y

®iAAa epyaociag: A_A05_WO1

Mporeivépevo uhixé and ro Siadikruo
Bivreo pe 1o apapus
http:/www.kizclub.com/storytime/threepigs/first.htmi
http:/iwww.youtube.comiwatch?v=G5hI9U19-m0
hitp://www feachersdomain.org/asset/bi07_vid_pigs/

Puppet show
http:/iwww.youtube_.com/watch?v=mWwbXRA__g8

Who's afraid of the big bad wolf?
http:/iwww.youtube .com/watch?v=VHJOLEDAGg

Mporsivépevog Sidaxrikég xpovog
4.5 BibaxTikEg wpeg
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YAIko yia Tov/Tnv ekmaideuiko

KAPTEAEL A_A05_C01.5

H IETOPIA

+* THE THREE LITTLE PIGS

(Emova 1]

Once upon a time there were three litti pigs, Red, Blue
and Green. One day their mum said to them, “You are
o0 big to live here any longer. You must go and build
your own house. But be careful. The big bad wolf lives
in the woods", So the three little pigs decided to make
their own houses.

(Eixova 2]

*| want to build a straw house. | want fo make it quick”,

sai Red.

So he built a house of straw.

*| want to build @ wooden house. | want to make it quick,
00", saxd Blue.

S0 he built a house of sticks.

| want to buikd a brick house. | want fo make t strong”,

said Green.

So he built a house of bricks.

(Emovad)

One day the big bad wolf was very hungry, so he came

fo Red's house.

“Litte pig, little pig let me come in’ said the wolf.

*No, | won't" said Red.

“Then Il huff and 'l puff and Il blow your house down"
said the wolf

And he did. The house of siraw fell down.

Red was scared. He ran to Blue's house.

Figure 6: The script of the story “The three little pigs”

And the wolf came to Blue's house. And he said:

“Little pig, itle pig let me come in’".

*No, | won't" said Blue.

“Then Il huff and I'l puff and Il blow your house down'
said the wolf.

And he did. The house of sticks fell down.

Red and Biue were scared. They ran fo Green's house.
And the wolf came to the brick house. And he said:
“Little pig, ttle pig let me come in".

*No, no, no, | won't" said Green.

“Then Il huff and 'l puff and Il blow your house down"
said the wolf.

And he huffed and he puffed but he couldn't blow the
house down.

[Emova 4]

So he decided to climb down the chimney and get info
the house.

But Green was smart. He put a big pot of hot water in
the fireplace.

The wolf fellinto the hot water. *Ouch, its too hot!" he
shouted and ran away.

[Emxova 5]

The three litte pigs lived happily together in the brick
house. And they danced and sang...

@ “Who's afraid ..

Who's afraid of the big, bad wolf?

the big, bad wolf, the big, bad wolf?

Who's afraid of the big, bad wolf?

Trada-la-a-la
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Figure 7: A play on the story “The three little pigs”

YAIKO yi1a 1ov/Tnv EKTTQIBEUTIKO

KEIMENO lNA APAMATOIMOIHIH TOY
MAPAMYOIOY
THE THREE LITTLE PIGS

TEACHER: Onca upon a time there were three little
pigs.

RED: Hello. 'm Red.

BLUE: Heflo. 'm Blue.

GREEN: Hello. I'm Green.

TEACHER: One day their mum said to them, “You are
100 big to live here any longer. You must go and buid
your own housa”.

MOTHER PIG: Be careful! A big bad wolf lives in the
wood.

THE THREE LITTLE PIGS: Yes, Mummy.

MOTHER PiG: Goodbye, my chidren. | love you.
THE THREE LITTLE PIGS: Goodbye, Mummy. We love
you, to0.

RED: House, house, house,

| want to build a house.

Straw, siraw, straw,

| want to build my house of straw.

BLUE: House, house, house,

| want to build a house.

Sticks, sticks, sticks,

| want to build my house of sticks.

GREEN: House, house, house,

| want to build a house.

Bricks, bricks, bricks,

| want to build my house of bricks.

TEACHER: One day the big bad wolf came along and
saw the first little pig in his house of straw.

WOLF: Heflo. I'm Big Bad Wolf.

I'm hungry. I'm very hungry.

(knock, knock)

RED: Who's there?

WOLF: Litle pig. little pig, let me come in.

RED: No, I won't

WOLF: Then I'll huff and I'll puff and I'll blow your house
down.

TEACHER: He huffed and he pufied and he biew the
house down. Then the wolf came to the house of sticks.
(knock, knock)

BLUE: Who's there?

WOLF: Little pig, little pig, let me come in.

BLUE: No, I won't

WOLF: Then ' huff and Nl puff and I'll blow your house
down.

TEACHER: He huffed and he puffed and he blew the
house down.

The wolf then came 1o the housa of bricks.

GREEN: Who's there?

WOLF: Little pig, little pig, let me come in.

GREEN: No, no, no, | won't.

WOLF: Then 'l huff and I'il puff and I'll blow your house
down.

TEACHER: Wed, the wolf huffed and puffed but he
could not blow down that brick house.

Then the wolf was very angry, and fried to climb down
the chimney and get into the house. The litfle pig was
very smart. He put a big pot full of hot water on the fire,
and, just as the woif was coming down, he fell into the
hot water.

Wolf: Ouch! I's too hot!

TEACHER: So the three little pigs lived happily ever
after! And they danced and sang ...

The same rationale is followed in the end-of-the-year play of the second grade. In
the materials “Beta English™, teachers will find a list of videos to be used as
songs and audiovisual materials, a detailed analysis of the process they should
follow in order to familiarize students with the play and the process of acting in
another language and of course the whole script of the play. Regarding the
acquisition of the writing skills in the second grade, the letters are not presented
in the alphabetical order, but rather they are grouped thematically. Each set of
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letters are connected with topics such as animals, toys, food etc. and includes
three letters. The first three letters are “Zz, Cc and L1” and they are presented
accompanied by three animals, a zebra, a cat and a lion. At first, students listen to
the sound of the letter inside the word (Figure 8). Then, the teacher hands them

the specific worksheet in order to practice their writing skills (Figure 9).

Figure 8: The letter “Z”
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Figure 9: Worksheet on the letter “Z”

Zoo, Z0o, Z00.
A zebra's in the zoo.
A zebra's in the zoo.
Zoo, zoo, Zoo.

All the above constitute a brief overview of the materials included in the “Alpha
English” and “Beta English” packages, handed to teachers of first and second
grade, within the framework of the PEAP project. Due to space limitations, only
a few necessary examples were presented through pictures, in order to facilitate
the reader’s understanding of the nature and the content of the materials. In
addition to teachers, anyone interested in learning more about the materials can
access the website of the “Digital School” and find both the students’ and the
teachers’ materials available there. The rest of the units in both grades follow the
structure presented above. Overall, teachers and students need a cohesive and
coherent plan throughout the school year in order to perform in their maximum
capacity; a need fulfilled through the clear and comprehensible structure of the
PEAP materials.
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2.6. Conclusion

The second section of this dissertation aimed at familiarizing the reader with
previous studies and practices on teaching English to very young learners.
Furthermore, a detailed representation of the rationale, the purpose, and the
content of the PEAP project was made, accompanied by relevant pictures of the
materials. English as a foreign language has secured a valid place in our
educational system, creating the need to approach the teaching of the language
through more native-like practices. Introducing the target language from the first
two grades of primary school, has been an approach followed since the early
2000s across Europe. Students acquire new words and sounds through playing,
singing, coloring etc., entering at the same time a world, where learning is fun
and creative. In the following section, the reader will explore the methodology of

the present research, the participants and the instruments used to conduct it.
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Chapter 3
Research Methodology

3.1. Introduction

This chapter discusses the methodological process upon which the present
research was conducted. In the following sub-sections | will present the research
questions | attempt to address in my dissertation, the participants of this research
and the methodological instruments employed to facilitate my attempt. The
methodology followed was carefully chosen to ensure that the aims of this

project will be met at the most suitable way possible

3.2. Research Questions

As mentioned in the introductory section of this thesis, its aim is to report
teacher’s attitudes on the PEAP materials, and the way teachers adapted their
practices to distance learning. The following research questions formed the basis
for choosing and designing the research instruments and will be employed as a

map to guide you through the results:

1. What are the teachers’ attitudes towards the PEAP materials? Are they
using the proposed materials? If yes, to what extent?

2. To what extent and how were the materials implemented during the
distance learning period?

3. What kind of problems did the teachers face when using the materials

online?

3.3. Participants

Stated obviously in the title, this dissertation is focused on primary EFL teachers

and specifically those teaching the first and second grade of primary school, as
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they are the ones following the PEAP program. During October and November
2020, several attempts were made to approach EFL teachers in order to
participate in this research. However, since the school year had already started
before my attempts, their workload along with the ongoing socio-political
changes are parts of this thesis limitations, which will be analyzed in the
concluding chapter. With the help of Professor Evdokia Karava, Professor
Kosmas Vlachos and the principal of primary education of Peloponnese Dimitris
Economopoulos, teachers throughout Athens and Peloponnese were reached. In
the end, a total of 33 participants are the ones who desired to participate, as well

as two Educational Work Coordinators.

3.4. The Research Instruments: Design and Rationale

3.4.1. The Questionnaire

For the present study a combination of both qualitative and quantitative
instruments has been chosen, as the purpose is to explore teachers’ view of the
PEAP materials both from their own viewpoint and from a distance more
objective position. The quantitative aspect of the research aims at obtaining a
large number of data irrespective of the participants’ geographical location
(Dawson, 2002). In this approach, the results are presented in tables and graphs
and the researcher is able to draw more general conclusions (Greener, 2008).

The quantitative methodological instrument chosen is the questionnaire, as it
states the straightforward and reader- friendly questions and it allows the results
to be quantified and analyzed (Doérnyei, 2003). As aforementioned, the
participants in this research come from different places of Athens and
Peloponnese. Their geographical dispersion and the current pandemic measures
would make it impossible to address them all, requiring my physical presence in
the schools. For this reason, an online questionnaire appeared to be the ideal
option for me, ensuring that the questions will reach everyone who wanted to

participate. The Google Forms platform was utilized in order to design it and

28



facilitate the administration phase. As a consequence, there is no indication of the
participants geographic origin mentioned. The principles of anonymity and
confidentiality were preserved throughout this process and they were highlighted
at the introductory paragraph of the questionnaire as well (Appendix 1).

The questionnaire was designed to fit the qualified respondents needs and
address the research questions presented in the above section (Section 3.2.). It is
divided in three parts corresponding to the three research questions, accordingly,
including multiple- choice questions, as well as open ended ones requiring either
a short answer or an elaborate one depending on the subject. The questions
designed to address the first research question constitute the largest part of the
questionnaire. The first set of nine questions aims at recording demographic and
background information on teachers’ gender, age, years of teaching experience in
general and specifically in young learners, qualifications and finally on any type
of formal training they might have received on teaching young learners. This
information constitutes a salient part of the research, as it allows us to build the
profile of the respondents. The second group includes sixteen questions on
teachers’ attitudes towards the PEAP materials. In order to obtain the necessary
data and ensure an adequate degree of objectivity in the results teachers were
asked the following: a)to describe their view on the content of the material, b)the
frequency with which they are using them, c)whether they combine them with
their own ideas, d)if and how often they use the PEAP website, e)to describe the
students’ reaction towards the material, both positive and negative and finally, f)
to suggest any possible updates and improvements that need to be made. Last but
not least, since last year’s transition to distance learning proved to be a challenge
for teachers worldwide, | could never omit a set of questions on this issue from
the present questionnaire. The third and final part contains four questions on the
frequency of English classes during the lockdown, the use of the materials in
these classes, any problems teachers faced with online teaching and
recommendations to update the material to facilitate distance teaching. The

questionnaire is available in the Appendix section (Appendix 1).
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3.4.2. The Interviews

An important part of any dissertation is the triangulation of data to enhance
research validity (Cohen, Manion, & Morisson, 2007). The qualitative approach
was also used with a smaller sample, though, to serve this purpose. The small-
scale interviews included eleven questions designed based on the research
questions. As stated in the previous section (Section 3.3) the interviewees were
two Educational Work Coordinators. The first one is responsible for East Attica
and the second for Central Greece (with headquarters in Lamia). The
Educational Work Coordinators deal with both the primary and secondary
education within their area of duty and they are employed by the Ministry of
Education to support the school units, promote new educational practices, inform
teachers on books, curriculum changes and assessment practices, conduct
seminars for teachers and parents etc. Overall, they are responsible for
organizing, implementing and assessing the educational plan delivered by the
Ministry of Education. The purpose of the interviews was to summarize and
report any guidelines given to teachers on how to approach the materials and
possible problems they faced related to the materials. They were, also, asked to
assess the appropriateness of the approach followed in the first and second grade
of primary school. Regarding the distance learning period, the coordinators were
asked to mention whether they organized training seminars and recall the three
most common difficulties or issues that teachers reported during the same period.

The interviews were conducted online through the Zoom platform and lasted
about 30 minutes. The participants were handed the questions beforehand, in
order for them to be prepare for the questions that required a longer and more
elaborate answer. Having first required the participants consent, the interviews
were recorded and later transcribed. The transcript is available in the Appendices
(Appendix 2). Due to space limitations, the transcript includes only the
participants’ answers to the questions and not any additional personal comments

made at the beginning or the end of the interview.
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3.5. Conclusion

The chapter included the rationale based on which the current research was
carried out and the research questions we address later in the dissertation. The
reader learned about the participants of the study and the research tools used, i.e.
the questionnaire and the interviews. Guided from the instruments’ design to the
process of data collection, the reader will have a better understanding of the

results displayed in the following chapter.
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Chapter 4
Presentation of the Results

4.1. Introduction

In this chapter, there is a graphic representation of the data obtained from the
research. The analysis following each table or graph and the interviews opts for a
comprehensible “reading” of the data, drawing readers’ attention on the
important points of this study. This section is concentrated on classifying the
reporting the respondents’ answers. Their interpretation is presented in the last
part of Chapter 4. In the next chapter, the reader will have the chance to revisit
the research questions, as they are all addressed and answered based on the
findings.

4.2. Results from the Questionnaire

4.2.1. Demographic Information

The main part questionnaire was divided in three parts, corresponding to the
research questions. In the first section, we wanted to collect demographic
information about the respondents. The vast majority of the participants were
female teachers (97 %), whereas the male population of the sample was
represented by only one male teacher (3%). All the participants were over 30
years old, almost equally divided to three age groups: a)31-40 (30,3 %), b)41-50
(30,3 %) and c)51+ (39,4 %). In this respect, we could realize even from the
beginning of the questionnaire that all the answers are given by highly
experienced teachers, as none of them was a newly qualified teacher. Indeed,
more than half of them (60,6%) reported having teaching experience more than
21 years and another 27,3 % having 11-15 years teaching experience. As for their

qualifications, most teachers reported to hold a Bachelors’ Degree in English
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language and literature (75, 8 %). However, among the respondents more than
half of them (63,6%) hold a Masters’ Degree as well and some are now doing
their Ph.D. (18,2%).

Subsequently, the participants were asked to respond to a set of questions
centered around their experience on specific educational levels. It appeared that
the sample was divided in two almost perfect halves when asked about their
experience in secondary education, with 54,5 % of them reporting that they have
worked in Gymnasiums and Lyceums and 45,5 % of them saying they haven’t.
However, when asked about their experience in primary education and especially
with first and second graders, half of them (51,5%) reported to have worked with
primary school learners for 6-10 years, followed by 21,2 % 1-5 years and 18,2 %
16+ years. Last but not least, it was of high importance to learn about any related
training they have ever received. Around 50% (52%) replied that they had
attended seminars or training courses before starting to teach young learners, for
instance PEAP seminars, EFL courses on Young Learners, seminars organized
by school supervisors and local advisors, as well as on-site or online seminars

they found and paid themselves.

In an attempt to build a profile of the participants, we could attribute the
following characteristics to the average respondent: a)teaching experience more
than 11 years, b)holder of a B.A. and an M.A. , ¢c)probably experienced with both
young and teen learners, and d)teaching first and second graders for more than 6

years.

4.2.2. Teachers’ attitudes towards the PEAP materials

Moving forward to the main part of the questionnaire, participants were asked to
respond to questions addressing the process of teaching very young learners, the
content of the PEAP materials and students’ stance towards them. The most
common problems mentioned when teaching learners of this age were: 1)
adjusting the tasks to their needs (45,5 %), 2)teaching without a coursebook
(33,3 %) and 3) preparing a fun and engaging lesson (21,2 %). Among others, the
respondents also pointed that they find it difficult to speak English during the

whole lesson, teach in a traditional classroom and have a homogenous class in
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terms of their learning needs. As can be seen in Figure 10 below, in the question
When teaching 1st and 2nd grade learners, do you use the materials of the PEAP
program?, the vast majority responded that they follow the materials assigned by
the program, with more than half of the stating in the next question they use them
in every lesson (Figure 11). It seems that even from the beginning of the research
teachers display a positive attitude and a general preference towards the materials

when they are called to teach the first and second grade.

Figure 10: Teacher’s use of the PEAP materials

11. When teaching 1st and 2nd grade learners, do you use the materials of the PEAP program?
33 responses

@ ves
@ No

=\

Figure 11: Frequency of using the PEAP materials
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12. If yes, how often do you use them?
33 responses

@ once or twice a month
@ three or more times per month
© in every lesson

66.7%

After stating whether they choose to use the PEAP materials in their lesson and
how often, teachers were asked in an open-ended question to give their opinion
on the materials. The majority of the respondents (78,8%) displayed a positive
attitude towards the materials, while the negative or more skeptical opinions
were approximately 20% (21,2%). Some of the answers are mentioned below,
directly quoted from the Google platform: a) positive comments: “They are
interesting and useful”, “Helpful”, “Well-structured”, “Flexible, fun, creative”,
“Suitable for the age and level”, “Very appealing to young learners”,
“Comprehensive and diverse”, “Well- prepared. They offer teachers a lot of
choices”, b)negative of skeptical comments: “They must be adjusted to present
time primary pupils’ competence”, “Interesting but not very functional”, “Not
very motivating, difficult to use in a classroom of 20-25 pupils”, “I think that if
each student had the worksheets as a book it would be better” and other similar
comments. The two most common answers appearing on this list are the need to

update the materials to fit students’ needs and their fun and interesting aspect of
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the activities. The first view was verified later in the questionnaire, when the

question focused on the updates (Figure 12).

Figure 12: Is there a need to update the PEAP materials?

17. Do you think that the PEAP materials should be updated?

33 responses

@ Yes
@ No

Nevertheless, since the majority of teachers use the materials in every lesson, we
wanted to learn whether they use them interchangeably with their own ideas. In
fact, 81,8 % of the respondents replied that they add extra material to enrich their
lesson. Most of them (60,6 %) reported that they search for activities on the
Internet, such as videos, games, songs, stories, coloring pages etc. Some (15%)
are even creating their own set of flashcards to combine them with the PEAP
materials. All these activities that teachers try to design or find by themselves
online are associated with parts of the materials that should be updated. When
asked to give examples and suggestions of the parts that need to be updated, the
most common answers given were the following: “The songs and videos”, “The
leaflets and stories”, “The audio part”, “The dialogues and stories are difficult for
the children to act out and follow”, “The use of books is necessary for both
pupils and teachers”, “Activities made with the Adobe Flash Player need
updating, because they do not run in tablets and smartphones”, “ All parts need
some more elaboration plus some activities on more updated issues like Gender
equality, Community cohesion, Multicultural Education, Intercultural
competences etc.”, “The stories and related websites”, “The B Grade material”,
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“There should be added some methodology part” and other similar comments on

the same issues.

The last three questions of this part of the questionnaire concerned students’
responses to the materials. In the question What is the students’ attitude towards
the PEAP materials?, respondents had to choose among three already given
answers covering both positive and negative opinions, or the option “other” ,

where they had to specify (Figure 13).

Figure 13: Students’ attitude towards the materials

22. What is the students' attitude towards the PEAP materials?

33 responses

@ curious and enthusiastic
@ neutral, depending on the activity
@ bored and unmotivated

@ They enjoy it because | do. | have
rejected the lessons that are boring and
work with the rest. The material is more
than enough

@ Responsive, positive, engaging

As you can see in the above Figure, students are usually curious and enthusiastic
(54,5%) and sometimes neutral depending on the activity (33,3%). We should
not overlook, however, a participant’s answer stating the impact of the teachers’
attitude on the students as “They enjoy it because I do”. Subsequently, teachers
analyzed the parts that students enjoy the most and the parts they enjoy the least.
Among the most enjoyable activities, the ones mentioned by most teachers were
the crafts, the songs and photocopiable materials, the coloring pages, the
activities that require cutting and sticking, the group activities and the songs. On
the other side, among the least enjoyable activities were the speaking and act out
parts, the writing, the storytelling as it is difficult for some groups and the songs

appearing in the second grade’s book.

4.2.3. Teachers’ practices during the distance learning period
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The previous lockdown from March to May 2020 caught educational system “off
guard”, as very few seemed to be prepared and equipped in order to cope with
the distance teaching and learning process. Teachers, parents and students had
the minimum amount of time available to acquaint themselves with new online
platforms such as Zoom and Webex used to maximize the effectiveness of the
government’s efforts to keep the schools closed. Dealing with teachers’ current
opinion on the materials, we could not omit the distance learning period from the
questionnaire as it proved to be challenging for everyone. The last part of the
questionnaire was designed to record the frequency of the lessons conducted
during the previous lockdown, the obstacles teachers had overcome and any
suggestions for future revisions. Unfortunately, the majority of the teachers
reported having classes once a week (42,4%) or not at all (30,3 %) during the
lockdown period, with their hardest task being the technical difficulties they had
to overcome (42,4 %) and the effort they put to keep the students engaged (33,3
%).

Additionally, the respondents were asked to point the frequency with which they
used the PEAP materials during the lockdown (Figure 14). In the chart below, we
need to highlight that almost one third of the respondents used the materials in
every lesson, whereas another third of them didn’t use the materials at all. These
two seemingly contrasting groups were possibly divided in accordance with the

previous
question on whether they used the materials or not.

Figure 14: Frequency of using the materials during the distance learning period

27. How often did you use the PEAP materials during the quarantine period?
33 responses

@ never
36.4% h @ once or twice a month
> ® in every lesson
@ almost in every lesson
® X

@ | cannot answer.
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4.3. Results from the Interviews

The results of the questionnaires could never be enough to lead us to valid
conclusions on whether teachers adopt a positive or a negative stance towards the
materials. In an effort to add validity to the results. Both Mrs. Karagianni and
Mrs. Mavrovounioti declared from the beginning that the answers to the
questions are completely subjective, based on their own experience, point of
view and relation to the PEAP program. On this account, we have to state that
the following results concern teachers in their areas of responsibility and may not
correspond to the rest of the Greek teachers across the country. In this section,
only the most important statements from the interviews will be presented. The

rest of the answers appear in Appendix 2.

Mrs. Karagianni, the first Educational Work Coordinator, has been responsible
for the area of East Attica, covering approximately 400 teachers both from
primary and secondary education in the public and the private sector for the last
three years, since 2018. When asked whether specialized seminars are conducted
to train teachers and the frequency of their attendance, she replied that all the
seminars are optional. She highlighted that teachers are not able to leave work
and attend any seminar if the director of the school does not approve it. As she
specifically stated: “the only call I have received is from a newly assigned
teacher who didn’t know what the PEAP program was and where to find the
appropriate materials in her school”. However, she expressed a strong desire to
conduct a seminar dedicated to the PEAP materials and their use. She
characterized the content of the materials and the methodological details already
provided for teachers as of great significance. Overall, she adopted a positive
stance towards the materials and the approach they follow for young learners and
she believes that as teachers get acquainted with the program they become more
and more eager to work with it and customize their lesson according to the

students’ needs.

Later in the interview, when asked to recall teachers’ problems and their possible
relation to the materials she said that the teachers’ greatest obstacle used to be the
time allocated to English classes, which some years ago was one hour per week.
She believes that all the materials used in the first and second grade as well as the
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book of the third grade are of good quality and it is the teachers’ use of them that
defines the quality of the lesson. Finally, towards the end of the interview Mrs.
Karagianni was asked about the distance learning period and any worries
expressed by teachers. She mentioned that general guidelines were given to all
teachers in primary and secondary education. As for the PEAP teachers, most of
them were worried about the accessibility of the materials, the technical
problems that would arise and the young learners’ lack of computer skills and the

impact of too much ‘screen time” on children.

The second interview was held with Mrs. Mavrovounioti, Educational Work
Coordinator for all regional units of Central Greece (Sterea Ellada) including
Boeotia, Euboea, Evrytania, Phocis and Phthiotis. She has been responsible for
this area since 2018, covering approximately 186 primary education teachers. As
a former primary school teacher, she has worked with the PEAP materials herself
and she, too, expressed a desire to conduct a training seminar on the materials,
because there are many teachers that do not know how to approach learners of
that age. For her, teaching young learners was “a challenge” that she always
accepted as a teacher. She strongly supports the learning and pedagogical
approaches on the basis of which the materials were designed, highlighting that
the goal in the first and second grade is to improve students’ interaction with

each other and cultivate their social skills.

When asked to recall any problems the PEAP teachers face, she mentioned the
three most common ones: 1) the time allocated to English class, which used to be
one hour per week, 2)the lack of a sufficient bridging between the second and
third grade, in relation to the students’ writing skills, and 3)the parents objection
over the materials efficiency. Furthermore, she said that there should have been
more writing exercises preparing students for the third grade’s book, as well as
more methodological advice for teachers available on the PEAP website. In her
opinion, teachers need additional training on how to work with students of this

age.

Mrs. Mavrovounioti was, also, asked about the distance learning period and how
she dealt with teachers worries. She explained that she conducted separate

training seminars for primary and secondary education teachers on how to use

40



the online platforms. She gave explicit advice to PEAP teachers on how to enrich
the materials with songs, stories, images etc. available on the Internet.
Nevertheless, there were teachers whose classes were neglected at first and were
excluded from the school’s online timetable. Her advice to those teachers was to
assert their right to online classes or else all their previous work especially with
first grade students would collapse. This seemed to be the biggest obstacle they
had to overcome, in addition to their concern on how they would communicate
their ideas and knowledge to students through distance teaching. Overall, during
her service as a coordinator she has realized that the key for a positive attitude
towards the materials is teachers’ imagination and will to work. In her
experience, the guidelines may prove to be essential to some teachers, but at the
same time restricting to others. In the end, as she says, “it’s up to the teachers if
they want to enrich the materials with something they have designed themselves,

or leave them aside and follow their own way”.

It is obvious from the above that there are points of agreement and disagreement
between the two coordinators. We must pinpoint that they are responsible for two
completely different districts, the first one for schools located within Attica or in
the suburbs and the second one for school located in smaller regional units of
Central Greece. A comparative analysis between the two will be presented in the

following section accompanied by analysis on the questionnaire’s results.

4.4. Brief discussion of the Results

In this part of the thesis the reader, who was previously presented with the results
obtained from research, will be guided from numbers and quotations to the

conclusions we could draw based on the above.

It is of crucial importance to stress that as it appears in from the demographic

information all teachers had more than 11 years of teaching experience. This fact

contributes to the validity of their opinions and increases their importance, since

all of them have met hundreds of students throughout these years, they have

experimented and worked on their practices and they are definitely acquainted

with the strengths and weaknesses of the materials. Furthermore, most teachers
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are holders of a B.A and an M.A., proving that they value their lifelong progress
and want to have more qualifications. As it was verified in the FLIPP project in
the Netherlands (Section 2.2), teachers’ high proficiency played a decisive role in
students’ successful learning (de Baut, 2014). It was shown that the teachers
chosen to teach these ages were native or near-native speakers. Teachers are
considered to be the main source of target language input and they need to
provide the optimal conditions for early language learning (Nikolov and
Mihaljevic Djigunovic 2011, Rixon, 2015). Since it is extremely rare to find a
native speaker in the Greek public sector, our teachers seem to work their way
towards this profile by attending seminars and applying for Master of even Ph.D.

degrees.

Throughout the study, teachers seemed to hold a positive attitude towards the
materials as they reported to use them frequently. Apart from being the official
materials assigned for the first and second grade of primary school, teachers
seemed to consider them appropriate for this age. The materials, consisting of
songs, games, stories and fun activities, are parallel to the findings of the ELLIE
project conducted earlier than the launch of the PEAP (2006- 2010), whereby
learners of that age reported to acquire knowledge better through creative
teaching and learning means. Halliwell (1992) formed a list with six
advantageous qualities of young learners. Games, songs and other creative
activities of this kind, which are part of the PEAP materials, relate to Halliwell’s
third, fourth and fifth categories. She highlighted children’s capacity for indirect
learning (third category) and their instinct for play and fun (fourth category).
Cultivating their imagination is another powerful tool in teachers’ hand (fifth
category). As it was, also, proven in our research students seemed to enjoy most
the arts and crafts and in general anything that is inspiring and gives them the
opportunity to be creative.

However, when they converted to distance learning these advantageous qualities
appeared to pose the greatest difficulty to teachers. Johnstone (2002) recognized
that very young learners do not possess all the necessary skills to learn a foreign
language in comparison to older learners, as they have not yet mastered the
process of learning. Learners of the first grade experiencing the school
environment for the first time are hard to manage and they need a lot of support
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by the teachers. If we move this challenge to an online setting, one could imagine
why teachers agreed that keeping students engaged was among their hardest
tasks, especially when the language of instruction is not their mother tongue. Due
to their young age, they may lose interest more quickly (Cameron, 2001). The
latter was also stressed by both coordinators in their interview as the teachers’

main concern.

Comparing the two interviews used in this research, we observe that both
coordinators adopt a positive stance towards the materials, reporting the same for
the teachers in their responsibility. Nevertheless, there is a difference between
the two regarding the materials of the second grade and their connection to the
third. Based on her experience, one of the two coordinators underlined the
importance to update the materials and include more writing practice starting
earlier in the school year, as in some cases there is a gap between these two
grades and students struggle to keep up with the third grade’s expectations.
Furthermore, while the first coordinator mentioned that the guidelines appearing
on the PEAP website and included in the materials are adequate for teachers to
follow, the second one emphasized the need to provide teachers with further
training on these two grades and more methodological guidelines on how to
make the most out of the materials. In my opinion, teacher training could only be
an asset to a more effective approach, and it would fuel teachers’ motivation and

creativity even more.

4.5. Conclusion

To sum up, the above chapter discussed and interpreted the results obtained from
the research. The findings of the study reveal an overall positive attitude towards
the materials, stressing at the same time the need for future updates. In the
following chapter, we will revisit the research questions attempting to answer

them based on the research findings. Moreover, there will be an account of the
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suggested updates for further improvement of the materials and the research

limitations.
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Chapter 5
Conclusion and Limitations

The present thesis sought to investigate the PEAP teachers’ attitudes towards the
materials they use in their classes, and whether they managed to adapt to the
distance learning period of March 2020 until May 2020. The research presented
in the above sections was specifically designed to suit the purpose of the
dissertation and the methodological instruments chosen were the ones that would
best serve the research questions. In this section, | am attempting to answer the
research questions, posed at the beginning of the paper, one by one to discover if
the results provide us with adequate answers.

1. What are the teachers’ attitudes towards the PEAP materials? Are

they using the proposed materials? If yes, to what extent?

All the results gathered from the questionnaire and the interviews indicated that
the vast majority of the teachers, who teach in the first and second grade, have
approved the PEAP materials. A remarkable 93,9 % of them reported to use the
PEAP materials, in every lesson or three or more times a month. In fact, teachers
and coordinators, both attributed positive qualities to the materials characterizing
them as “interesting, excellent, creative, remarkable, of good quality, appropriate
for this level etc.”. Moreover, the coordinators summarized the attitude they have
received from teachers over the last two years saying that as the time goes by,
they become more and more acquainted with and positive towards the materials.
The questionnaire did not only reveal teachers’ attitudes though. The respondents
highlighted that students tend to enjoy the most of the materials and even though
some tasks are more challenging than others, they still remain fun for young
learners. This would be mainly due to the adaptation of the materials to students
needs and their blending with teachers’ own ideas. However, there were also
some teachers who adopted a more skeptical view towards the materials,
mentioning that the materials should be updated to conform to present time
students’ needs. Their view will be taken into consideration further down in this

section.
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2. To what extent and how were the materials implemented during the

distance learning period?

Unfortunately, the previous lockdown alienated to some extent the PEAP
teachers from their students, because according to the coordinators some schools
did not include English in their online schedule. Furthermore, taking into account
that teaching English to 6- and 7-year olds is a challenging task by definition, we
could image how difficult it would be to adjust to distance learning. Most of the
participants said that they had classes once a week or not at all. Nevertheless,
they were encouraged by the coordinators not to miss their classes and to try to
enrich the lesson as much as possible. When asked about how often they
incorporated the PEAP materials in their online classes the results were divided

accordingly, either never or in every lesson.

3. What kind of problems did the teachers face when using the materials

online?

Throughout the questionnaire and the interviews, the participants were asked to
recall problems they had to deal with when using the materials either in on-site or
online lessons. In this question, we will sum up the most common problems
mentioned for each occasion. Overall, teachers’ hardest task is to adjust the
materials and the lesson to their students’ needs especially when they do not have
a coursebook. Even though there is a plethora of activities to use, they said that it
is difficult to prepare a fun and engaging lesson. This task proved to be even
more difficult a few years ago, when the time allocated to English classes was
one hour per week, said the coordinators. Teachers had to accumulate all the
knowledge and ideas they had and combine them in one lesson every week,
while some of them might even lack the proper methodological knowledge
needed to teach this age. Regarding the distance learning period, both in the
questionnaire and the interviews teachers underlined the issue of technical
obstacles, they had to overcome in a short period of time. They, also, reported
that parents and students faced the same technical issues. Not surprisingly, all the
respondents highlighted the difficulty of keeping the students engaged in an

online lesson, a concern that was expressed by the coordinators as well. As we
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have already stressed, it is hard to arouse students’ curiosity in this age and it
requires great physical and mental effort from the part of the teachers. Trying to
manage the first and second grade through the screen would undoubtedly be a
challenge not only for English teachers, but also for their regular Greek teachers

as well.

The significance of the research lays in the fact that it provides current data on
the teachers’ view of the materials and how the latter are used in the lessons. We
were able to record the teachers’ practices during the first lockdown and collect
their suggestions for future updates, as more than half of the respondents (60,2
%) replied that there are necessary updates that need to be made; an opinion
shared by the coordinators as well. Future research centered on these updates will
give a more detailed picture of what the teachers’ needs are. However, we
managed to review some of them and present them below. The most important
update underlined by one of the coordinators was the need to reform the second
grade’s materials, so that students are given the opportunity to practice their
writing skills more systematically. She reported that there is no efficient bridge
between the second and the third grade. Other teachers, also, emphasized on the
second grade’s materials suggesting that songs and stories should change. Apart
from the general updates, teachers were asked to stress how the distance teaching
process could be facilitated. They explained that the materials should also
include a digital form, with more online worksheets, more interactive online
activities, animated stories and convert the files to other text forms as well, so
that they are accessible through smartphones and tablets

Despite achieving our goal to answer all three research questions, we cannot
overlook some limitations of this research. As explained earlier in the
dissertation, the task to contact primary school teachers proved to be a lot more
difficult than expected. Due to their workload and the ongoing changes while
entering the second lockdown, we managed to communicate with only 33
teachers. A sample of this size, however, is not enough to draw general
conclusion for the whole population of Greek PEAP teachers. As declared in the
beginning of this dissertation, the results abide by the characteristics of this
particular group of participants. Additionally, time limitations and COVID
measures did not allow us to come in personal contact with school teachers to
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conduct more interviews or observe their classes, which would have added more
validity to the research and would have increased the degree of triangulation of
results. All the results obtained from this research could contribute to future
studies and could give the Ministry of Education the opportunity to improve the

materials based on actual facts from currently employed teachers.

48



References

Alexiou, T. (2009) Young learners’ cognitive skills and their role in foreign
language vocabulary learning. In M. Nikolov (ed.) Early Learning of
Modern Foreign Languages. Bristol: Multilingual Matters, 46-61.

Alexiou, T. and Mattheoudakis, M. (2013). Introducing a foreign language at
primary level: Benefits or lost opportunities? The case of Greece. Research
Papers in Language Teaching and Learning 4(1): 99-119.

Cameron, L. 2001. Teaching Languages to Young Learners. Cambridge:
Cambridge University Press.

Cohen, L., Manion, L. & Morisson, K. 2007. Research methods in education.
London & New York: Routledge.

Celaya, M.L. 1992. Transfer in English as a Foreign Language: A Study on
Tenses. Barcelona: PPU.

Cope, B. & Kalantzis, M. (eds.). 2000. Multiliteracies: Literacy Learning and the
Design of Social Futures. London & New York: Routledge.

Dawson, C. 2002. Practical research methods. Oxford: How to Books.

Dendrinos B. 2013. The PEAP Programme: English for Young Learners in the
Greek Primary School. University of Athens: RCeL Publications.

De Bot, K. (2014). The effectiveness of early foreign language learning in the
Netherlands. Studies in Second Language Learning and Teaching 4(3),
409-418.

De Lano, L., L. Riley, and G. Crookes. 1994. ‘The meaning of innovation for
ESL teachers. System 22(4): 487-96.

Dornyei, W. 2003. Questionnaires in second language research. New Jersey:
Lawrence Erlbaum Associates, Inc.

Education, Audiovisual & Culture Executive Agency. 2012. Key data on
teaching languages at school in Europe. Brussels, Belgium: EURYDICE.

Enever, J., 2011. Plurilingualism? Have language-in education policies in Europe
delivered the promise? Powell-Davies, P. (ed.) Word for word. The social,
economic and political impact of Spanish and English. Spain: British
Council/Institute Cervantes.

Enever, J. (2012). Current policy issues in early foreign language learning.
Center for Educational Policy Studies Journal. Slovenia 2(3), 9-27.

Farmaki, C. (2018). Recording Teachers’ Opinions on Their Training
Concerning Early EFL Teaching [Unpublished master’s thesis]. Hellenic
Open University.

Geli, S. (2020). Early English language learning outcomes in different local
learning contexts: Comparison of young learner achievements in Austria

49



and Croatia [Unpublished master’s thesis]. Josip Juraj Strossmayer
University of Osijek.

Greener, S. (2008). Business research methods. Research Papers in Language
Teaching and Learning 1(1): 242-257.

Halliwell, S. 1992. Teaching English in the Primary Classroom. Harlow:
Longman.

Johnstone R. 2002. Addressing “the age factor”: some implications for language
policy. Strasbourg: Council of Europe.

Karavas, E. (2014). Parents’ Attitudes towards Early Foreign Language
Instruction in Greek Public Primary Schools: A Threat or Opportunity for
Change?. The International Journal of Early Childhood Learning 20(3):
21-34.

Karavas, E. (2015). Implementing innovation in primary EFL: a case study in
Greece. ELT Journal 68(3): 243-253.

Kress, G. (ed.) 1988. Communication and Culture: An Introduction. Kensinghton
UNSW Press.

Lenneberg, E. H. 1967. The biological foundations of language. New York: M.
Wiley.

Lindgren, E., Mufioz, C. (2013). The Influence of Exposure, Parents and
Linguistic distance on Young European Learners’ Foreign Language
Comprehension. International Journal of Multilingualism 10(1): 105-129.

Lopriore, L. and Krikhaar, E. 2011, The school’. In Enever J. (ed.), ELLIE. Early
Language Learning in Europe. London: The British Council, 61-73.

Mihaljevi¢ Djigunovié, J. & Lopriore, L. 2011. The learner: do individual
differences matter? In J. Enever (Ed.), ELLIE: Early language learning in
Europe. London: The British Council, 43-59.

Muifioz C. (2008). Symmetries and asymmetries of age effects in naturalistic and
instructed L2 learning. Applied Linguistics 24(4): 578-596.

Nikolov, M. and Mihaljevic Djigunovic, J. (2011). All Shades of Every Color:
An Overview of Early Teaching and Learning of Foreign Languages.
Annual Review of Applied Linguistics 31: 95-119.

Nilsson, M. (2019). Foreign language anxiety: The case of young learners of
English in Swedish primary classrooms. Apples — Journal of Applied
Language Studies 13(2): 1-21.

Ortega, L. 2013. Understanding Second language acquisition. London & New
York: Routledge.

Ortega, L., Iberri-Shea, G. (2005). Longitudinal research in second language
acquisition: recent trends and future directions. Annual Review of Applied
Linguistics 5: 26-45.

50



Persson, L. 2012. ‘Engels voor kleuters: Een eerste verkenning naar de
vormgeving van vroeg vreemde-talenonderwijs in Nederland,” Levende
Talen Tijdschrift. 13: 25-32.

Rixon, S. (2015). Primary English and Critical Issues: A worldwide perspective.
Teaching English to Young Learners Critical Issues in Language Teaching
with 3-12 Year Olds. Bloomsbury Academic: 31-50.

Sundin, K. (2000). English as a first foreign language for young learners;
Sweden. In M. Nikolov, H. Curtain, & European Centre for Modern
Languages (Eds.), An early start: Young learners and modern languages in
Europe and beyond. Strasbourg, France: Council of Europe, 151-158.

Swedish National Agency for Education. 2011. Curriculum for the compulsory
school, preschool class and the recreation centre. Stockholm: Fritzes.

Swedish Media Council. 2015. Kids & Media. Stockholm: Government offices
of Sweden. Retrieved from
http://statensmedierad.se/publikationer/publicationsinenglish/kidsmedia
2015.612.html

Szpotowicz, M. & Lindgren, E. (2011): Language Achievements. In: Enever, J.
(ed.), ELLIE. Early Language Learning in Europe. British Council,
London, 125-143.

Tzifopoulos, M. (2020). In the shadow of Coronavirus. Distance education and
digital literacy skills in Greece. International Journal of Social Science and
Technology 5(2), 1-14.

Tsianti, C. (2013). Evaluating the 2nd grade materials of the “Learning English
in early childhood” programme (PEAP). [Unpublished master’s thesis].
Hellenic Open University: Patras.

Toth, J. (2017). English first: Policy and practice in a Swedish EMI primary
class. Journal of Immersion and Content-Based Language Education 5(2):
214-237.

UNESCO. (2020). Groundwater portal. https://groundwaterportal.net/.

Vilke, M. (2013). Early Foreign Language Teaching in Croatia Primary Schools.
In Mihaljevi¢ Djigunovié, J. (ed), Children and English as a Foreign
Language. Zagreb: FF Press, 17-29.

Wajdi, M. B. N., Kuswandi, I., Al Farug, U., Zulhijra, Z., Khairudin , K., &
Khoiriyah, K. (2020). Education Policy Overcome Coronavirus, A Study of
Indonesians. Journal of Education and Technology 3: 96-106.

Yoxsimer Paulsrud, B. (2016). English-medium instruction in Sweden.
Perspectives and practices in two upper secondary schools. Journal of
Immersion and Content-Based Language Education 4(1): 108-128.

Zhou, L., Wu, Sh., Zhou, M., & Li, F. (2020). 'School’s out, but class ’on'. The
largest online education in the world today: taking China’s practical
exploration during the COVID-19 epidemic prevention and control as an
example. Best Evid Chin Edu 4(2): 501-519.

51


http://statensmedierad.se/publikationer/publicationsinenglish/kidsmedia%202015.612.html
http://statensmedierad.se/publikationer/publicationsinenglish/kidsmedia%202015.612.html
https://groundwaterportal.net/

AleElov, ©. & MatBatovddkn, M. (2013). I'pdpovtag To payikd Biiio.
[Teprodwd MME@IT 2, ABMva. Avaxtifnke 15 OxtwPpiov, 2020, and
http://rcel.enl.uoa.gr/peap/steps/teyxos-
2/grafontas%20%C2%ABmagikobiblio%C2%BB?cis=1777.

TIMavvakdxn, M. & T'kéka, B. (2014). H pihocoeia oyediacuo kot
avapOpE®oNG Tov eKmatdeuTikov vAkoL ITEATIL. AvakthOnke 15
OxtoPpiov, 2020, and http://rcel.enl.uoa.gr/peap/steps/teyxos-2/i-filosofia-
sxediasmoy-kai-anamorfosis-toyekpaideytikoy-ylikoy-peap?cis=1777.

IMavvakomovrov, A. &. Kocofitoa, K. (2014). I'pdeovtog To eKTadevTiKod
VAKO 1o To TTEATL AvakmOnke 15 OktoPpiov, 2020 and
http://rcel.enl.uoa.gr/peap/steps/teyxos-2/grafontas-ekpaideytiko-yliko-gia-
peap?cis=1777.

52


http://rcel.enl.uoa.gr/peap/steps/teyxos-2/grafontas%20%C2%ABmagikobiblio%C2%BB?cis=1777
http://rcel.enl.uoa.gr/peap/steps/teyxos-2/grafontas%20%C2%ABmagikobiblio%C2%BB?cis=1777
http://rcel.enl.uoa.gr/peap/steps/teyxos-2/i-filosofia-sxediasmoy-kai-anamorfosis-toyekpaideytikoy-ylikoy-peap?cis=1777
http://rcel.enl.uoa.gr/peap/steps/teyxos-2/i-filosofia-sxediasmoy-kai-anamorfosis-toyekpaideytikoy-ylikoy-peap?cis=1777
http://rcel.enl.uoa.gr/peap/steps/teyxos-2/grafontas-ekpaideytiko-yliko-gia-peap?cis=1777
http://rcel.enl.uoa.gr/peap/steps/teyxos-2/grafontas-ekpaideytiko-yliko-gia-peap?cis=1777

Appendix A: The questionnaire of the study

Dear colleagues

The following questionnaire is part of a research for my MA dissertation in the
National and Kapodistrian University of Athens, Department of English
Language and Literature, entitled “Implementation of the PEAP curriculum:
Teachers’ attitudes on the PEAP material and their adaptation to distance
learning”. The questionnaire is anonymous, and it will take you around 15-20
minutes to complete. The data will be used only for the analysis of the present

study and for no other purpose

Please submit your answer until the 13™ of November.

Thank you in advance for your time and participation in my research.

Athanasia Katsa

Part 1. Background Information (Please tick those that apply to you)

1. Gender
a) Male

b) Female

2. Age
a) 21-30
b) 31-40
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c) 41-50
d) 51+

3. Teaching experience in years
a) 1-5

b) 6-10

¢) 11-15

d) 16-20

e) 21+

4. Qualifications (Tick those that apply)
a) BA in English Language and Literature
b) Master’s Degree

c¢) Master’s in Progress

d) Ph.D.

e) Ph.D. in progress

f) Other (please specify: .............. )

5. How many years have you worked with 15t and 2" grade learners?
a) Less than one year

b) 1-5

¢) 6-10

d) 11-15

e) 16+

f) Other (please specify: .............. )
6. Have you ever worked in secondary education?

a) Yes
b) No
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7. If yes, how many years? (please specify).......

8. Did you attend seminars or training courses on young learners before
starting to teach the first two grades of primary school?

a) Yes
b) No

9. If yes, please specify the type of training program: (short answer)...........

Part 2. Teachers’ attitudes towards the PEAP material

10. When teaching young learners, it is difficult: (You may tick more than
one).

a) To teach without a coursebook

b) To motivate them

c) To prepare a fun and engaging lesson
d) To adjust tasks to students’ needs

e) Other (please specify)..........c..c.oouen.

11. When teaching 1%t and 29 grade learners do you use the materials of the
PEAP program?:

a) yes

b) no

12.1f yes, how often do you use the PEAP material in your lesson?
a) once or twice a month

b) three or more times per month
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c) in every lesson

13. If not, why not? (short answer)........

14. What is your opinion of the PEAP materials? (short
ANSWET) .. evtenieeeeeieennennnn

15. Do you need to add extra material of your own in your lessons?
a) Yes
b) No

16. If yes, what kind of material do you use (e.g. activities and materials
from published textbooks for young learners, ideas for activities from the
internet, etc.): (short answer)...............

17. Do you think that the PEAP materials should be updated?
a) Yes
b) No

18. If yes, which part of it? (short answer).............

19. Do you find the PEAP website useful?:
a)Yes
b)No

20. If yes, how often do you use it?
a) not at all
b) sometimes

c)alot

21. If not, why not? (short answer)..............
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22. What is the students’ attitude towards the PEAP materials?
a) curious and enthusiastic

b) neutral, depending on the activity

¢) bored and unmotivated

d) Other: (please specify)........

23. What do the students enjoy the most regarding the materials? (short
answer).....

24. What do the students enjoy the least regarding the materials? (short
answer)........

Part 3. Distance learning period

25. How often did you have English classes with the first and second grade
during the quarantine period?

a) never
b) less than once a week
c)once a week

d) twice a week

26. What was the hardest task in the distance learning process? (You may
circle more than one)

a) keeping students engaged

b) overcoming technical difficulties

c) assessing students’ performance

d) adjust the material for online teaching

e)Other: (please specify)................
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27. How often did you use the PEAP materials during the quarantine
period?

a) never
b) once or twice a month

c) in every lesson

28. How could the PEAP materials be enriched so as to facilitate distance
teaching? (short answer).....................

Thank you for your time and participation
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Appendix B: The interview transcripts

Interview No.1

1. Tloweg givar o1 weproyés evOVVNG 60G;

-Oln n avazolixn Atuiky, mpwrtofaluia, devtepofabuia, onuocio kai 101WTIKG,

OY0AELO. KO TPOCPATO TIPOTTEONKE KO EVO, VHTILOYWYELO.
2. T1660vg EKTAIOEVTIKOVS TPMOTOPAONIOC TEPITOV KAADTITETE;

-Ortav oloxdnpwlel n mpooinyn TtV avorAnpwtdv ekToidevTIK®Y, 0 aplOuos

praver wepimov tovg S00. Avty ) otryun eiuaote mepirov 400.

3. Iloca ypoévie epyaleote ¢ oyxoMkoOs oOupfoviog- cuvrovicTpra

EKTTALOEVTIKOV £PYOV;

-Avélofa to Zemtéuppio tov 2018 xou n Onreio pov teleiwver tov lodvlio tov

2021.

4. Méoo otig terevtaia 2etia cac &xer {ntmOel kdamowa kabodnynon
oyeTikd pe v aflomoinon Tov vikov tov IMEAIIL; Av vay,
RTOPEITE VA AvOPEPETE Evav PEGO O0PO YLX TO GVUVOLO TMV QOPOV TOV

KAnONKate va cupfovrevoeTe KATOLOV EKTALOEVTIKO;

-O1 EMUOPPWTEIS TOD YIVOVTOL EIVOL OVOYKOOTIKG TPOCIPETIKES, KOOGS Ogv
UTOPEIS VO TOPEIS TOVG EKTOLOEVTIKOD GTO THV PO EPYATIOS OV OEV
OVUPOVHOEL 0 O1ELOVVTHS 1 AV 0 EKTOLOEVTIKOS OEV TPOOTOONTEL Vo
pomomoIoel T0 TPOYpouuo. tov. H uovaoikn eioomoinon npbe pétog amo

ovorAnpatpio. wov dev néepe w1 eivor 10 IIEAIl kou ovto étvye vo 10
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OVOKOLDW® ETELON ata. ayolelo TG oev Efpioke to vAkO tov TIEAIL 1 nrov

OVOKOATEUEVO.

5. Me 1 kprmpuwo Oempeite 6TL 00 émpene va mpoogyyilovpe v E&vn

YA®cca oty 1" Kot 2% TAEN TOV ONUOTIKOV;

-Ocov apopa. v emuoppwon, Go émpere vo, umopw kabe ypovo apod Eyovv
TOKTOTOINOET TO TPOYPOUUOATO, TWV CYOAELWY, Va. TPOLHED 0G0VS EYODY WPES
oe mpaoty kol Agvtépa onuotikod iows xor Tpity kar vo 008 KAvw Evo,
1O OPPLOUO GELIVOPLO UIOS UEPOS DOVAEDOVTOS AV GTO DAIKO O0TO KO TOV
POTO TPOGEYYIoNS. ATO ™V GAAY, TO VKO Tov Exel to [IEAIl mava otnv
EMUOPPOTN VIO, TIG EVOTNTES TO Bewpd alloloyototo koi JOev ypeloletal
KQVEVQY ETYUOPPWTH VIO VO TO OEL 0 EKTALOEVTIKOG, VA TO akoAovbioel kai va
mwapel pio. moAv kaAn Pooixny yvwon. Ocov oapopd Ty TPOGEYYIoN THS
ovaokaiias, Oewpw ot to IIEAII to mpooeyyiler éto1 oxpifas OTwS Tpemet.
Oaoov 0popd. T0 VAIKO, €Ivol TOGO TOAD TOV UTOPEIS Vo PTIGLEIS TO OIKO GOV

syllabus xai va. 1o mpocopuooeis otigc avaykeg twv uodntov.

6. ITietevere 611 10 VAMKO Tov IIEAII TAnpoi avtd Ta kprTipro;

-Ocwpm TWS VoL, EPOTOV DIGPYOVY KAl 01 OVTIOTOLYES WPES O10.0ETIUES.

7. Mmnopeite vo. avokoiEoeTe 1O TPlo. O oLYVE TPpofAMuate Tov cog
avaQEPOLY 0L KaONYNTEG AYYMKAV GYETIKG pe TNV EéV YAMOGO 6TV

1" ko 2% dnpoTikov;

-Xiyovpa uéxpr mépvor eixe avoapeplel ot 1 1 wpa oev emoprel. Nouilw
KoTopyeitor n ovaio, Tov uabnuotos. Yanpye ovokoiio mpocfacns oto Evivmo
DAIKO. Zvyva emIoNS ovapépovial oty AALOYH VOOTPOTIOS TV TaLdIDV Kol

EMIONG OTL UEYOADTEPO TOGOGTO TOLOLDV EYEL TAEOV UOBONGLOKA TTPOLANUOTO.
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8. Xe& T PaBpé moTeveTe 0TI oLVOELOVTONL QVTE TO TPOPAMRATO BE TO

viko tov ITEAII;

-Eiuor Aiyo omolvty oe avto. Kavéva vliko de Oa oov Ldoer Béuoto av de
Eépeig va ta Aboeis eab oav ekmoidevtikog. Poaikd VTOPYEL UEYOAN JLAPOPa.

oty wo10tyTo, 00 vAikov. To IIEAII &yxel kaln moidtyTo Kou avTioToLyo Kol To

Sifprio g pitng onuotixod.

9. Katd v mepiodo ¢ €€ amootdoemg eknaidogvons 660nkav kamoeg
KoTevOuvTI|pLeS YPOuPES Yo TNV TPOSEYYION TG O0UOKAAING TOV

AyyhMkov otny 1" kot 2* SNPROTIKOV;

-A0Onka. yevikég oonyies mpoaeyyions. Eyw kovew ta ceuivopio poli oe
mpwtofabuia kor devtepofabuio, €KTOS av VTGPYEl KOTOIO CUYKEKPIUEVO
{Tnuo. Aev éya kdver kot ovykexpiuévo yio. to IIEAIL Yminplov xamoia
EPWOTHUATO GYETIKG, ILE TO TI KAVOVUE UE TO. LIKPO. TOLOLG, AALG EYw THV aloOnon
011 T ONUOTIKG. dovAeway eAdyiota oto meporvo lockdown ko Oecwpa o1 to
YEPOVOS OTI PETOG DEV EYOVV KAEIGEL TO, ONUOTIKG, EYEL VO KAVEL KO UE 00TO. Agv
nTaw oLYKPOTHUEVH N UeTafocn othy € OTOOTATEWS EKTALOEVTY, O)l TOGO OTTO
TOUG 10100G TOVS EKTOLOEVTIKOVS 000 omo v o1evbvvon tov ayoleiov. Me
ueyoin mepnpaveio, Go. gov mw ot o1 IIEQ6 g avorolikng Attikng mov
Toparxolovnooy o GELIVOPLO. TPMOTOGTOTHOOY KOI EKAVO K01 GEUIVAPIO,

EV000Y0AIKG, V10, V. fonONcovY TOVS DTOLOITOVS GVVAIEAPOVS TOVG.

10. Yanp&av kadnyntés mov 60g YVOGTOMOINGAV GYETIKES OVI|GVYIES TOVG
KaTa TNV TtEPiodo ¢ €€ amooTdoe®V EKTaidgvons; Av var, propeite

VO OVOPEPETE TIS OVO KUPLOTEPES;
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-O1 kvpirotepes avnovyies eivar T Qo yivel ue 1000 WIKPG TOLOI0 TOD OEV
YWPILovY TGS Vo, YEIPILoVIOoL TOV DTOLOYIOTH Kol TO00 VYIES EIVOL Vo, (NToue
OO Ta. OO0, Va fplokovtal urpootd otis 00oves yia toon wpa. [épvot nrov
o eEaipetine. OVaKOAN TEPLIOOOG, KOS 00TE TO. TALOIG OVTE 01 EKTOIOEVTIKOL
nrav eloikelwugvor ue ™y &£ amootaoews exkmaiocvan. DEtog n oonyia wov
£01vo, amo TOV LEMTEUPPIO NTOW VO OEIE0VY aTODS HOONTES TS AciTovpyel i

Webex wéoa otnv waén.

11. Kpivovrag ovvolkd tn otdon tov kKadnyntov amd v évapln
Aertovpyiog tovg IMEAIL Osompeite 61U givan Ogtikd 1M apvnrikd

TPOcKeipEVOL oYeTIKG pne TNV ghevBepia mov Tovg mapéyer 10 H00&V

VAMKO va 6%€014.60VV 01 16101 TO paOnpa Tovg;

-2ro01aK0, Poivovy Oetikol. Axouo. ekmoudedovial kKol Tapo. TOALOL OV TO
Oétovv. Tnv petofaon v é(noa ws eKTOIOEVTIKOS , Oyl WS OLVIOVIGTPIO.
Teviko, kaBeti 10 omoio Oéler dovield yio vo un t0 WOPEIS ATO THYV TPATH
OEAIOO. UEYPL TNV TEAEVLTALO. OEV PPIOKEL TOVG EKTOLOEVTIKODS €VOOVLTIWOEIS
vrootnpiktés. Eivar n molid, yevia exmoidevtikwv. Av 0ev Exel mpoowmiko
EVOLOPEPOV O EKTOLOEVTIKOG Vo eCeliybel, 10 mo mbavo eivor ot o

OVOTTOPAYEL QVTO TO OTOI0 O10CGYONKE.
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Interview No.2

1. Tloweg givar o1 weproyés evOVLVNG 60G;

-Eiuon ovvroviotpia exmoioevtixod épyov oto IIEKEX Xtepeag EALdoog. Exet
eopa  Aouio. Eyad éxw amnv evfovny pov OAeS TIS TEPIPEPEIOKES EVOTHTEG,

Edbpora, Boiwtia, ®biwtida, Evporovia, Pwxioo.

2. T1660vg EKTAIOEVTIKOVS TPMOTOPAONLOC TEPITOV KAADTITETE;

-Exw 186 gxmo1dentikovs mpwtofabuios ekmaidevorng.

3. Iloca ypovie epyaleote g oyxolkos ovupfovioc- cuvvrovicTpra

EKTTALOEVTIKOV £PYOV;

-Amo tov Lertéufpio tov 2018 kor n Onteio pov teleidvel 1o kKolokaipt Tov

2021.

4. Méoo otTig teErevToia 2¢etia cag £xer {ntmOel kamowa kabodfynon
oyetikd pe v afromoinoen tov vikov tov IMEAIIL; Av vay,
PUTOPEITE VO AVOPEPETE VAV PNEGO OPO YLO TO GUVOAO TOV QOPAOV TOV

KANOkate vo sopfovieoeTe KATOLOV EKTOLOEVTIKO;

-Kotopynv vo. modue otl mpoépyouor amoé tO0 YWPo TS TPOTOPAOUINS
EKTALOEVANS (OG KaOnynpia ayyAik@v, 10 0molo oHUOIVEL 0TI OO TOTE TOD
UTHKOY TO AYYAIKG € QUTES TIG ODO TOLEIS ELYO GUETH TYETN LE TO DAIKO KO TO.
a0, oavtyg s nlikiog. Ilopoia ovte de pov éEyxer (ntnbei  kamoio
kaBoonynon. Oa nlclo. Péfoia vo Eyw Kamoio evkoipia Vo KAVW KOTOI0
oeuvapio wove ato viiko tov IIEAIL. Yrapyovv moiloi koOnyntés mov dev

WPILovy TWOS Vo 010GL0VY AVTEG TIG TALEIS Kal EMAEYOVY UEYOAVTEPES. 110l
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uévo. eivar pio. mpoxinon. ToArEG popés vrapyel aupLofnTHon amo v TAEVPA.

WV YOVEDV.

5. Me 1 kprmpuwo Oempeite 6TL 00 émpene va mpoogyyilovpe v E&vn

YA®6ca oty 1" Kot 2 TAEN TOV dNUOTIKOV;

-Eyo ovupwva ue v mpooéyyion mov Exer viobetoer to IIEAII, yioti
0k0AovOel TIC OsuatikéS TEPIOYES AVATTUENS OV EYEL N TPWTH KOl OEVTEPQ
onquotikov. Eniong, Oewpw ot n uabnoloxevipixn mpocéyyion mwov oxoiovlet
70 [IEAII evieirkvoton yi” avtég TIS NAIKIES Kol 0 0TOY0G EIVAL 1] O1AIPATH TOD
aVOmTOOTETOL  UETOCD TV paOnTOV Koi 1 avamrtoln TV  KOIVOVIKMDV

oellotTV T006.

6. ITotevere 6TL TO VKO TOoV IIEAII TAnpoi 0vTa TO KpLTI|pLO;

-Nou

7. Mmnopeite vo. avokaiEoeTe 1O TPlO. O oVYVE TPpofAMuate Tov Gog
avaQEPOLV 01 KaONYNTEG AYYMKAOV GYETIKG pe TV Eévn YAO GG 0TV

1" ko 2% dnpoTikov;

-To mo ovyvo mpofinuo. Exel va kaver ue tov owobéoo ypovo. Axouo koi
PO UE TIG 000 WpeS eCokolovbel eivar dvorolo. Eva emions avyvo mpofinua
eivar n Eieryn yépupogs ue t0 vAKO ™S TPITNS TAlNS. Ocwpwd 0TI O
OVOOVOUEVOS YPOLUOTIOUOS TTOV LEKIVOEL QO TO OEVTEPO TPIUNVO OEV Elval
OPKETOS Y10, Va. YepupwBel to ydoua e v tpitn onuotikod. lowg Oo. émperne
OAn N JevTEPAL ONUOTIKOD VA ATYOLEITAL LE TOV OVAOVOUEVO Ypoyuationo. Ot
KoOnynpies «mopamoviodvialy kai yio. ™ Géan Tovg aro wpoloyio Tpoypoua,
kafag ovvnbwg uraivovy atny televtaio wpa mov givor uikpotepy. To ot1 dev

vrapyel 10ikn oifovoa yia ) ordockario e Ayylikng koir o1 kaOnynIpies
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TPETEL VO UETOPEPODY TO. DAIKG, amo TH Mo taln oty alin. Zav tpito
pofinua aryovpd Bo. avapépovue v aupiapntnon arxo tovg yoveig. Oco mio
HiKpn eIvor 1 T0én NAIKIOKG TOGO TEPICOOTEPY] EVEPYELD, TPETEL VO OWTEL ULO.

kaOnyntpio. Ilopolo. avto. 0ev YIVETOL ATOOEKTO TO EPYO THG WS ETITVYIO.

8. X& T PaBud moTEVETE 6TL GLVOLOVTUL OVTA TO TPOPANNATO pPE TO

viko6 tov ITEAII;

-H élletyn odvdeons amo tn devtépa oty tpity onuotikod. Exiong, evad oty
10TOGEALOO. DTNPYE OPKETO DAIKO Y10, TNV EMUOPPOTH TOV KOONYNTAOV, TOALES
KoOnynpies pov Aéve ot de 1o Ppiorovv. Oi EKTaI0EVTIKOL YPelalovial KAmola
EMTAEOV EMUOPPWEN Kol Yo T0 VAIKO kai yio. v usBodoloyio kor tnv

OVTIUETOTION OVTHS THS NAIKIOG.

9. Katd v mepiodo g €€ amootdoemg eknaidgvons 060nkav kdmoieg
KatevQovnypieg Ypappés Yo TNV TPOGEYYIGH TS O100CKOALNS TOV

AyyMK®V oty 11 Kat 2% dnpoTikov;

-Eyo  éxoavo tiedidokeyn Cexwpiota ova  faluideg, mpwtofaluio Kou
osvtepofaluo, kot tovg kaboonynoo oty xpion e miatpopuos WebEX o
oyéon pe TO VMKO THS TPATHS Kol 0evtépas. Tovg Edwao Ceywpiotés
KoTevBOVOELS, Vo YpNOIHOTOLO0V AKOUN TEPIGGOTEPQ. TPOYODOL0, KOL 1OTOPIES,
OIVOVTaS TEPLOOOTEPO VAIKO e EIKOVES, (YPOPIES, Alyo, YPOUUOTO. KAT.
2iyovpa dev nrav e0koAo vo. KaBoonyNaeLS To. UIKPG TOLOI0, VO, EYOVY J1GIPacH
oty &€ amootooews ekmaiogvon. Iiotedw 0Tl 01 ekmaIdevTiKol giyav VAIKO va
0WaovY KaOWS VTAPYOVY TOPO, TOALES TEAIOES KoL OTO O100IKTVO e KOLO
vAIKO. Xe Kkamoio ayoleia apyikd dev Efalav xabolov T kaOnynIpies

ayylikav aro mpoypouuo. Tig ovufodlevoo ot Oo émpene vo to diekdiknoovY,
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orads ot elyov mpoomabnoer vo yticovv Qo ykpeuilotav uéco. o€ uio

fooudoa.

10. Yaiqp&av kadnyntés mov 60g YVOOGTOTOINGAV GYETIKES AVIOVYIES TOVG
KOTA TNV TEPL000 TNG €€ OMOOTAGEMV EKTAIOEVONGS; AV VUL, NTOPEITE

VO, OVOPEPETE TIS OVO KUPLOTEPES;

-O1 aviovyies tovg eonialoviav aro Béua tov vAkod, onlaon mwws Ho
UTTOPODEAY VO, ETIKOIVWVHOODY TO DAIKO Kol avto mov HOedav ato moudid, ue
0V KOAUTEPO TPOTO. ETiong, vo. olatnpnoovy Tty eKTOl0EVTIKY OlOOIKOTIO
000V APOPa. TNV ayYAIKN YADGoa Y10 Vo eE00PAMOTEL QUTH 1 YEPUPO. AVOLUETT,

ot OEVTEPO. KOL GTNV TPITH.

11. Kpivovrag cvvolMkd TN o6tdon TOV KeOnyntov oamd v Evapén
Aertovpyiag tovg IIEAIL Osowpeite oTv civn Oetika 1 apvnrikd
TPOCKEIPEVOL GYETIKG pe TV €hevlepio mov TOVG TOPEYEL TO O00EV

VAMKO VO 6)€010.60VV 01 10101 TO padnpo Tovg;

-To av eivar Getind 17 opvnTIKC. TPOTKELUEVOL OEV ELOPTATOL ATO TO VAIKO QVTO
kafavto, aild amo ™ o16bean mov Exel o kabe Kabnyntig vo ayedidoel 1 va
EUTAOVTIOEL TO DAIKO e KOTI OIKO TOV 1 VO TO OQHOEL «OTHYV GKPN» KO VO,
XOpacel pia 01Ky Tov mopela. Ymapyovv kKoONyntéS mov Eyovv avaykn THv
kofoonynon mov diver to vhiko tov IIEAII, vmdpyovv kai GAlor mov To
Oewpodv oéaucvon. O kabopiotikds mapdyovtag €ivol TOGH @OVIATio. Kol

moon o16bean Exel o kKaOnynTHg.
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