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ABSTRACT
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Qualitative research education (as opposed to generalist early education teachers), this
Teacher education research sought to investigate teachers’ views on this issue. Taking
Lawson's (1983) theory of occupational socialization as a sensitizing
framework, we examined whether teachers' specialization and

experiences of participation in PE influenced their perspectives on early
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that the learning needs and interests of young children stay in the
foreground.
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INTRODUCTION

Early childhood education promotes children’s learning and social integration,
positively impacting their cognitive and psychomotor development (Casey & Goodyear,
2015). A significant number of studies in the field examine young children’s of motor
competence and physical fitness or their participation in various forms of physical activity
(Barnett et al., 2016; Dowda et al., 2009; Goodway et al., 2010; Vale et al., 2010; Venetsanou et
al., 2015). Studies of this kind align with concerns about children’s psychomotor development
and health (McEvilly et al., 2013) and suggest practices that may combat obesity and lifestyle
diseases (Herskind, 2010). However, researchers in early childhood Physical Education (PE)
recognize the connectedness of mind, body, and spirit and advocate for adopting, holistic
approaches to child development and learning (Gallahue & Cleland-Donnelly, 2003; Gresham,
1998; Yovanka & Winsler, 2006). In this regard, school PE has been suggested as one of the
most appropriate contexts for young children’s holistic development (McEvilly, 2014, 2015),
especially when teachers know how to design and deliver purposefully planned instruction
that takes children’s voices and capabilities for agency into account (McEvilly et al., 2013).

Research in early childhood PE shows that the design and implementation of quality
programs for young children is a challenging endeavor since it requires specialized knowledge
and positive attitudes from the teacher. The teacher plays a crucial role in shaping the teaching
and learning environment (Tannehill & MacPhail, 2014). The early childhood teacher is a
critical person in the classroom (Gehris et al., 2015). Apart from his/her caring relationship
with toddlers (Miller & Almon, 2009), the early childhood teacher should be able to present
PE content in developmentally appropriate ways (Tsangaridou et al., 2022) so that toddlers
experience freedom and happiness. For this purpose, the development of early childhood
teachers’ PE content knowledge has been suggested as a prerequisite for quality PE instruction
(Casey & Goodyear, 2015; Tsangaridou, 2017; Tsangaridou & Genethliou, 2016). Until today,
in most countries, early childhood PE is taught by generalist classroom teachers and not by PE
specialists (Tsangaridou, 2017). This may be an issue of concern since while generalist
classroom teachers may have studied PE during their undergraduate years, PE specialists have
usually completed a four-year PE bachelor program. In this sense, generalist teachers may
have acquired the expertise to teach PE, while PE specialists are more expert in delivering their
instruction according to contextual parameters and regarding prioritized key learning areas
(Truelove et al., 2019; Walton-Fisette et al., 2018). Research shows that subject specialization

is related to teachers’ sense of professionalism, increasing their efficiency and capabilities to
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teach in a context-appropriate manner (Loughran et al., 2012). PE specialist teachers possess
subject-specific content knowledge, teach longer lessons and use state-of-the-art PE teaching
practices, and thus are more efficient in delivering quality PE instruction, compared to non-
specialist teachers (DeCorby et al., 2005; Faulkner et al., 2008; Spence et al., 2004). Further, they
are more committed to promoting effective PE lesson design and encouraging an “active
school” climate (Fox & Harris, 2003) than their non-specialist colleagues. These qualities are
essential in promoting young children’s holistic development through PE (Kamberidou et al.,
2019).

Research in the field of PE points out that teachers' early acculturation experiences in
school PE and/or sports may influence the views and practices that they will adopt later as
specialists (Richards et al., 2019). Teachers” biography and experiences within PE contexts
sometimes seem more influential than coursework within university programs (Flory, 2016).
Similarly, the influences that teachers may receive from the local community, parents, or
colleagues regarding the subject of school PE (Gordon et al., 2016; McCullick et al., 2012); as
well as associated professional learning opportunities during their studies or years of service
in education (Dania, 2021; Dania & Tannehill, 2021), will ultimately shape the quality of their
teaching. Some evidence indicates that PE teachers may experience subject marginalization
(Lux & McCullick, 2011) or inter role conflict about assuming their expected dual roles as
teachers and coaches (Richards & Templin, 2012). These occupational socialization experiences
may relate to biases and/or values concerning the scope of PE in education (Richards et al.,
2019). Thus, if teachers do not reflect on their perspectives via their personal or occupational
socialization experiences, they may deliver lessons that either hold considerable control over
children’s behaviors (e.g., overly structured classroom activities) or legitimize their lack of
instructional skills by referring to children’s relentless persistence for play as a barrier to their
lesson planning (Flory et al., 2014; McEvilly et al., 2013).

According to Lawson's occupational socialization theory (1983a), teachers are exposed
to the social, psychological, and political dynamics of what it means to be a PE teacher during
their years of education and socialization in different PE and sports settings. These experiences
shape the practices and actions they will adopt afterward as professionals in school contexts.
As defined by Lawson, occupational socialization consists of three discrete phases: (a)
acculturation, which reflects childhood and adolescence experiences of participation in PE and
sports contexts (e.g., through “apprenticeship of observation” of family, friends, teachers, and
coaches), (b) professional socialization, that happens when pre-service teachers enroll in teacher

education programs (e.g., influences from university curricula), and (c) organizational
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socialization, which occurs as part of the job and throughout teachers” working situations and
context (e.g., influences from colleagues and the local community) (Lawson, 1983b, 1986).
Experiences accumulated during these phases have a long-lasting impact on teachers” views
about the scope and content of their teaching (Richards et al., 2014). Such experiences may
reaffirm and/or challenge teachers’ existing subjective theories (Richards et al., 2014), and
undergraduate studies usually do very little to influence the way teachers will actualize their
own PE curriculum at school (Adamakis & Dania, 2020; Kyridis et al., 2015).

The salient issues that influenced the current study were the value of teaching PE in
early childhood settings and the way that teachers’ socialization experiences may influence
their pedagogy and practices in these settings. Numerous studies exist regarding specialist PE
teachers” occupational socialization experiences (Richards et al., 2014; Prior & Curtner-Smith,
2019; Romar & Frisk, 2017) and generalist teachers’ practices and perspectives concerning the
values of PE in early childhood (Marinsek & Kovac, 2019; Sevimli-Celik, 2021; Tsangaridou &
Genethliou, 2016; Tsangaridou et al., 2021). However, very little is known about the differences
between specialist and generalist teachers’ perspectives on the value of early childhood PE.
Much less is also known about how teachers’ occupational socialization experiences and
subject specialization may influence the teaching of PE in early childhood settings. Consistent
with the growing knowledge and interest in early childhood education (McEvilly et al., 2015),
all educators of young children must have the skills and attitudinal perspectives related to the
effective delivery of PE instruction (e.g., understanding young children’s development,
having the desired level of teaching competencies for implementing quality PE). Thus,
understanding teachers’ views and perspectives about early years PE is essential for

improving and suggesting quality PE programs and practices.

Purpose of the Study

This study aimed to explore generalist early childhood and specialist physical
education teachers” views concerning PE in early childhood settings. Focusing on teachers’
perspectives, we used Lawson's (1983a, 1983b) theory as a sensitizing framework to analyze
whether and how teachers’ specialization and occupational socialization experiences
influenced how they positioned themselves on the issue of early childhood PE teaching.
Specifically, our research questions were:

(@) Do teachers' occupational socialization experiences, in and through PE and sport, influence

their views on early childhood PE teaching?

(b) Does the teacher’s specialization influence the above views?
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METHODS

Study Group

A total of 20 in-service male and female teachers (N = 10 generalist early childhood
teachers, N = 10 specialist physical education teachers) aged 36 to 51 years old, participated in
the study. The research carried within this study was approved by our university’s Bioethics
and Research Ethics Committee (No 1284/19-05-2021). A purposive, homogeneous sampling
strategy was used (Denzin & Lincoln, 2017), and individuals with shared characteristics were
selected in each subgroup of teachers. By the time of the study, all participants had more than
seven years of teaching experience. According to the country’s teacher education curriculum,
generalist early education teachers had completed a four-year bachelor program in early
education (240 ECTS credits) and specialist physical education teachers a four-year bachelor
program in physical education (240 ECTS credits). As part of their undergraduate studies,
generalist early childhood teachers could attend elective courses relevant to PE (e.g.,
developmental psychology, music and movement for young children) and were qualified by
the country’s Ministry of Education to teach PE in early childhood settings (Gregoriadis et al.,
2016). On the other hand, specialist PE teachers could attend elective courses relevant to early
education (e.g., developmental psychology, creative movement in early education) and were
qualified by the country’s Ministry of Education to teach as specialists both in primary and
secondary education (Dania & Griffin, 2021). Participants were eligible to participate in the
study if they (1) were working either full-time or part-time in public education; (2) had more
than five years of teaching experience in public primary or private early education settings
(only for specialist PE teachers, since according to the country’s teacher education curriculum,
specialist PE teachers were not hired to teach PE in public early education settings); (3) were
teaching at least one class of PE a week with games or movement learning activities (only for
generalist early education teachers); (4) were willing to take part in an interview; and (5)
agreed to have their interview recorded. Participant recruitment was completed until

theoretical saturation was achieved (Patton, 2014).

Data Collection Tools

Physical Education in the early childhood curriculum in our country is taught by
generalist early childhood teachers, who are not required to have a specific degree in PE to
teach this subject (Official Gazette, 2003). Their PE knowledge is based on knowledge acquired
during their bachelor studies (usually up to 9 university credits) within university classes or

modules focusing on movement and rhythm or game-play activities. On the other hand, PE
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specialists (i.e., teachers that have majored in PE at a bachelor level) have received specialized
undergraduate education and training to teach at a primary and secondary level. However,
until this study, they were not hired or specifically prepared to teach in early childhood
education. Thus, what they may know or be able to do concerning early childhood PE depends
much on their experiences as PE specialists in primary schools (grades A and B) or in private
pre-primary schools and settings (e.g., working with children as young as three years old in
after school programs).

According to the country’s early childhood education curriculum, a teacher is expected
to be able to plan and implement lessons that fall within the following developmental areas:
language, mathematics, environmental education, creativity and expression, and digital skills.
Experiential teaching strategies and project-based learning activities are suggested to be used
across all areas (Riga, 2017). PE is included within the creativity and expression area of the
national curriculum, with a focus on the following learning outcomes (a) body awareness in
time and space, (b) body language as a means of communication-expression, (c) play, sport,
and game skills, and (d) health education and safety. National ministerial documents have
focused on PE as a context within which children can develop fundamental motor skills, learn
how to interact effectively within unstructured or free play activities or develop skills that will
facilitate their holistic upbringing (Early Years Foundation Stage Framework and Teaching
Guidelines, 2011a, 2011b; Greek Integrated Curriculum Educational Preschool Program, 2002;
Kindergarten Curriculum, 2011; Official Gazette, 2003). To achieve the above goals, many
activities have been suggested, including structured or gameplay, balance and body control
exercises, object handling activities, basic motor skill activities, rhythm and movement
exercises, dancing and improvisation, sporting and local tradition events, etc.

In the above context, early childhood teachers are free to choose the activities of their
preference and design PE instruction in a way that equally promotes the curriculum learning
outcomes. As a response to research showing the positive impact of specialist PE teaching on
young children’s holistic development and total health, many ministerial documents and
announcements have periodically stressed the need to employ specialist PE teachers in early
childhood education in our country. This was the case in our study when in 2021, the Minister
of Education announced the employment of specialists for teaching PE in early childhood
education. The Minister commented on the need to modernize early childhood curricula and
announced the government’s initiatives towards employing specialist teachers in early
education in the fields of English Language and Physical Education teaching. National early

childhood teacher federations reacted negatively to the ministerial announcement, arguing
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that specialist teaching would provide fragmented learning experiences to toddlers and thus
create barriers to their holistic development. By the time of the present study, the ministerial
announcement has been applied only to English Language teaching in early education in our
country, and regulations or implementation methods concerning specialist PE teaching have
not yet been defined. As such, early childhood PE in the country, in the year 2023, continues
to be taught by generalist early childhood teachers. This issue was an underlying reason for
conducting this study and particularly comparing the views of generalist and specialist

teachers’ views regarding the scope and value of PE in early childhood education.

Research Design

To generate data for our study, semi-structured interviews were conducted with all
participants, who were encouraged to talk openly about various components of PE teaching
or their experiences in programs, courses, and training related to PE and sport. Based on the
communicative interaction with participants in the first two interviews, a semi-structured
interview guide was formulated, in line with the stages of Lawson's occupational socialization
theory (1983a, 1983b) and the content of the ministerial announcement. The interview guide
was used to ensure consistency across participants. It was considered necessary to focus on
the aspects of the phenomenon under study, allowing for flexibility in participants” responses
without limiting the researchers' perspectives (Patton, 2014). Initially, three broad categories
of questions were developed (with 5-6 questions per category) related to teachers’
acculturation, and professional and organizational socialization experiences in and through
PE and sport. In consultation with an expert researcher from the field of sport pedagogy and
PE teaching, all interview questions were afterward phrased to explore the views of generalist
and PE specialist teachers’” experiences/ memories of participation in PE and extracurricular
sports programs. Questions were related to teachers’ experiences during their school years
(e.g., How would you describe the PE class during your school years?), to experiences/memories of
courses related to PE during their bachelor studies and their employment as undergraduate
students (e.g., what PE courses or seminars for preschool children did you attend during your
studies?), and to the practices they adopted in their professional development (e.g., when you
were appointed or hired, how would you describe the influences, the help or lack of help from
managers/supervisors, colleagues, or the parents of the children, when you wanted to do something with
PE/when you wanted to teach PE in small classrooms?). In total, twelve questions were included
in the semi-structured interview. Interviews were conducted individually from July 2022 to

August 2022 at each participant’s site and generally covered 30 min to an hour (DiCicco-Bloom
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& Crabtree, 2006). All interviews were audio-recorded and transcribed verbatim from October
2022 to December 2022. Detailed notes were also kept during each interview as a means to

clarify, explain, or further elaborate what was discussed during each interview (Patton, 2014).

Data Analysis

The thematic analysis technique was used for data analysis. Specific identifiers
(pseudonyms) were assigned to participants, using these to label their interview records (e.g.,
PE teachers were given the identifiers PE1, PE2, PE3, etc., and early childhood teachers the
identifiers EC1, EC2, EC3, etc.). Interview transcripts were analyzed according to teachers’
specialization (generalist early childhood [EC] versus specialist physical education [PE]
teachers). Data were analyzed in two phases (by the first and the second author, respectively)
using individual-case and cross-case analysis (Yin, 2013). Both authors read the interview
scripts carefully to identify mutual themes and/ or concepts and formulate common categories
afterward (Patton, 2002). Both researchers used conceptual inputs from the literature, and data
were examined both inductively and deductively through thematic analysis (Braun & Clark,
2006) with reference to the notions of the study’s sensitizing theoretical framework. The
analytical process involved six steps: familiarizing with the data set, generating initial codes,
searching for themes, reviewing themes, defining, and naming themes, and producing the
report (Braun & Clark, 2006). Data analysis started with generalist teachers and continued with
specialist PE teachers. Finally, a cross-case analysis was conducted to reveal similarities
and/or differences in participants’ views on the data categories.

To maintain trustworthiness, the study procedure was explained thoroughly to
participants at the beginning of the study (Lincoln & Guba, 1986). All stages of the research
process were documented based on relevant confidentiality criteria (Denzin & Lincoln, 2017).
The triangulation of data involved member checks conducted to test preliminary findings and
interpretations against raw data, thick descriptions within and between cases, field notes, and

a reflective journal kept by the first author (Nowell et al., 2017).

RESULTS

Data analysis was conducted across two main axes: (a) scope of early childhood PE and
(b) the implementation methods of the ministerial announcement.
Concerning participants” views on the scope of early childhood PE three themes were

produced:
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1.  General notion of school PE. This theme summarizes participants' school experiences in
PE, as well as their experiences through their involvement-participation in
extracurricular sports.

2. Undergraduate pursuits of professional learning. This theme captures the type and form of
knowledge and skills in PE that the participants gained during their undergraduate
studies and their apprenticeship/internship learning experiences.

3. Social influences on professional development. This theme highlights the influence of social
parameters/variables that contributed to establishing and consolidating the skills and
attitudes of the participants as regards early childhood PE teaching.

Regarding participants’ views on the implementation methods of the ministerial
announcement, two themes were produced:

1. Recognition of Distinct roles. This theme defines the boundaries set by the participants
concerning the responsibilities and roles of generalist and specialist teachers in early
childhood settings.

2. Early Childhood physical education programs. This theme highlights participants' views on
the structure of early childhood PE along with the need for interdisciplinary professional
development programs.

All themes are presented below per separate axis and accompanying excerpts from the

interviews.

Scope of Early Childhood Physical Education

General Notion of Physical Education

Reflecting on their school experiences, almost all participants described PE as
enjoyable. Most of them associated PE with unstructured game activities or dance delivered
by generalist teachers in primary education or as organized sports delivered by specialist PE
teachers in secondary education. These memories seemed to be reinforced by participants’
positive experiences of involvement in after-school sport during their childhood and
adolescence. Family and/or community influences contributed to the formation of sports
awareness from a very early age, and this was more evident for PE teachers. This also seemed
to reinforce PE teachers’ negative comments concerning the lack of a caring attitude on the
part of their high school PE teachers. The following quotes are typical:

"...back then there were no specialist PE teachers in primary schools and the generalist

teachers would take us out every now and then and we would do like...different body

exercises..." (EC2)
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"...we liked it very much [PE] and every time we had a new PE teacher, we hoped that
things would change... but it was still the same routine/regime... the new teacher did
not care about us at all..." (PE4)

"...I come from a sport family, my dad was a PE teacher, so I have been around the
courts from a very young age...." (PE9)

"...I played volleyball for years... basketball, track and field and much younger I did
ballet...I love traditional dance..." (EC9)

Undergraduate pursuits of professional learning

All participants reported that there were no distinct courses focusing on early
childhood PE in their university curricula during their bachelor studies. Early childhood
teachers noted that courses that were more relevant to PE were the ones that focused on music
and movement education, and drama. On the other hand, PE teachers reported that they took
music and movement courses at an undergraduate level:

"...as far as I remember, there was no distinct PE course at the university. The only

similar course I can remember, let's say, with physical education, anyway, is the music

and movement course that we had, .... we combined movement with music, and we did

a lot of improvisation there..." (EC8)

"...one could say that the music and movement course that we had was the most

relevant...[with PE].." (PE1)

The absence of relevant university courses or pedagogical content knowledge
concerning the teaching of early childhood PE is evident in their statements, especially when
they describe its content and scope:

"...PE is movement. In early childhood, we try to use a lot of activities that involve

movement because they attract the children's interest, and their attention is not lost..."

(PES)

"..I'm not a PE specialist, and I don't know how to do it [PE class] well either...but

what I do want is for kids to have a good time even if I'm doing it wrong...." (EC9)

"...[PE in early education] are the games that we use in first and second grade...I would

try to make the game simple, especially if children don't understand how to play..." (PES8)

Social influences on professional development
As reported within the interviews, early childhood teachers were working with one-
year contracts. They thus were changing school environments more frequently, as opposed to

PE teachers who had a permanent employment status but only in primary school settings. For
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all, a teacher’s employment status may create barriers to his/her ability to formulate a
developmentally appropriate PE curriculum:

"...as a newly appointed teacher, 1 travelled all around the country... I followed the

formal early childhood curriculum and tried to collaborate with colleagues..." (EC2)

"...when I was appointed in primary education, it was expected that the PE teacher

would be responsible for all grades...so 1 taught in the first and second grade even

without adequate pedagogical knowledge..." (PE2)

Especially for early childhood teachers, factors such as the school culture, or the
prevailing social perceptions and stereotypes about early childhood PE appeared to be
presented as obstacles in delivering PE instruction. As they reported:

"...a lot of times the school climate was negative (principals and some others) ...you

were told that you can't do it [teach PE] ...so you let it go [did not teach PE], to avoid

any problems..." (EC7)

"..I'm not saying they don't want their kids to move, but you can see that they're

generally cautious. Parents don't want their children to get dirty, they don't want them

to get even a scratch, ... they consider them too young..." (EC2)
Implementation of the Ministerial Announcement
Recognition of Distinct Roles

While all participants agreed that the early childhood teacher is a reference person for
infants, they pointed out that each specialization is unique, in terms of allowing teachers to be
experts in their area. Thus, they all agreed that in the case that specialist PE teachers were
employed to work in early education settings, they would need to cooperate and collaborate
(in the form of co-teaching) with the generalist early education teacher. They mentioned the
following:

"...the younger children, as young as four-years old, let's say, can't follow,......they get

confused, and when they don't understand, they stop trying and sit on the side by

themselves. So we, the early childhood teachers, should be there to help the PE
specialists..." (EC8)

"..we have to cooperate-collaborate...this cooperation needs to focus on the

characteristics of young children that 1, as a PE specialist do not know. I am not aware

of the particularities of children at that age..." (PE10)

Early childhood teachers seemed to doubt the knowledge and skills that PE teachers

had to teach at a pre-primary level. Further, they expressed concerns about early-childhood
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teachers” employment and access to economic resources in case PE teachers were employed
with permanent working contracts. This was not the case for PE teachers, who looked for such
an opportunity, since their employment in early childhood education would open new
working positions for their sector:

"...I think that the PE teacher — apart from his/her subject-matter knowledge — should

also know the principles and practices of early childhood teaching, as we do..." (EC6)

"..I can’t even think that many early childhood teachers who work with short-term

contracts will be unemployed as a result of PE teacher’s employment in pre-primary

schools..." (EC7)

"...I think it is very positive for our sector... many PE colleagues who are not working

will be employed..." (PE1)

Early Childhood Physical Education Programs

Specialist PE teachers advocated for 45-minute PE lessons daily, while generalist early
childhood teachers suggested 20-25 minutes and not necessarily every day. PE teachers’
position was based on arguments concerning the positive effects of PE on children’s healthy
development. In contrast, early childhood teachers based their argument on the
developmental characteristics of children at this age (e.g., attention that is distracted easily).
What was indicative was that early childhood teachers used pedagogical terms to support
their claims, while PE teachers used a sport-oriented terminology for the same purpose:

"...the PE teacher needs to have anatomical content knowledge and also be able to use

principles of neuro-muscular coordination when teaching young children..." (PE6)

“...with proper pedagogical training...I think we could collaborate and work

together...as far as each one of us knows what to do [according to the early childhood

V4

curriculum) and how to do it [pedagogically]...” (EC1)

DISCUSSION

The present study explored generalist early childhood and specialist physical
education teachers’ perspectives concerning the scope of PE teaching in early childhood
education. Using Lawson's (1983a, 1983b) theory as a sensitizing framework, we examined
whether teachers’ specialization and experiences of participation in PE and sports
environments influence their perspectives on early childhood PE teaching. The results showed
that irrespective of their specialization, all teachers held similar views concerning the scope of
early childhood PE as a context for practicing physical/motor activities that had a functional

value (e.g., to help children to develop motor skills, healthy attitudes, etc.). This notion was
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based on the experiences they had accumulated from PE and sports contexts as early as their
school years. All teachers’ professional learning pursuits during undergraduate studies, as
well as their social influences as newly qualified teachers in various educational fields, did not
seem to influence this perception drastically. Both generalist and specialist teachers
acknowledged their roles and responsibilities as equally essential but distinct. Thus, they
advocated for interdisciplinary training in case PE specialists would be employed as full-time
teachers in early childhood settings. These findings are discussed further in the following
paragraphs in relation to the study’s main research questions.

Almost all participants recalled pleasant experiences from their years of involvement
with school PE, describing PE as a less structured and enjoyable than other subjects. Some of
them mentioned that during their years in secondary education, their experiences were not so
positive, a fact that they mainly attributed to the lack of interest or the sporting-oriented styles
of some specialist PE teachers. These findings are in line with relevant literature, according to
which PE teachers are reported to add a recreational character to their lessons so that students
feel comfortable while participating (Lodewyk & Pybus, 2012; Rikard & Banville, 2006). This
seems to be the case with PE, since when lesson goals are developed according to student
interests, an active school climate is established (Fox & Harris, 2003), and participation is
perceived as a pleasant experience with an educational value (Balish et al., 2014; Crane &
Temple, 2015).

Both generalist and specialist PE teachers described school PE as a setting for practicing
skills and playing games, and this impression seemed to be related to their acculturation
biographies (Flory, 2016) within different PE contexts. Research shows that this is a socially
widespread notion of PE, equating the content of PE lessons with sports activities and skills
that are taught in a fragmented, thus recreational way (Quennerstedt, 2013; Richards et al.,
2019; Tinning, 2012; Ucus, 2015). Notably, participants who had been involved in sports as
young athletes or had parents with positive sports attitudes seemed to have maintained this
perception later, during their undergraduate studies and/or as preservice teachers. Studies
show that teachers’ positive acculturation and professional learning experiences in and
through sports relate to their concerns about PE lesson quality (McKenzie & Kahan, 2008;
McKenzie et al., 1999). Similarly, positive influences from parents or significant others
reinforce concerns about the quality of PE (Gordon et al, 2016; McCullick et al., 2012).
Considering the peripheral role that PE has within the school curriculum (Gaudreault et al.,
2016; Richards, 2015), or the subject marginalization, many teachers may experience (Lux &

McCullick, 2011), we argue that it would be a worthwhile undertaking to provide training
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programs for parents, so that the educational value of PE can be supported by children’s
families, as early as pre-primary education.

During their bachelor studies, participants continued to view PE as a recreational
context. However, they started to focus on its teaching in a subject-specific manner and
emphasized different outcome goals and lesson activities. According to Forgasz and Leder
(2008), adopting a "practitioner' identity is a characteristic feature among teachers of different
specializations. It was apparent that generalist early childhood teachers approached PE with
a focus on teaching music-movement activities, drama, and games to develop children’s
creativity and expression. Such a focus related to generalist teachers’ limited knowledge of PE
teaching principles and strategies and is a finding also supported in relative studies
(Tsangaridou & Genethliou, 2016; Tsangaridou et al., 2021). On the other hand, specialist PE
teachers exhibited higher levels of knowledge and confidence to design simplified motor skills
and physical activity content for young students. In line with relative research, specialists
teach PE classes with higher levels of physical activity compared to generalist teachers
(Truelove et al., 2019; Walton-Fisette et al., 2018).

What all participants reported, though, was an absence of early childhood PE modules
during their bachelor studies. As they all claimed, their bachelor courses were delivered
without a clear sense of purpose or a pedagogical consideration of the scope of early childhood
PE. Within early childhood research, there is an ongoing discussion among experts about what
should be the scope of learning regarding PE (Kirk & Haerens, 2014). This discussion strongly
reflects the influence of developmental psychology in early childhood literature (McEvilly et
al., 2013; Ponitz et al., 2009). According to the principles of developmental psychology,
learning in early childhood is studied as an individual endeavor without reference to the
formative role of socio-economic and cultural influences. This is also the case with the early
childhood PE curriculum, which approaches children’s development through a frequent
reference to ‘ages and stages’ (McEvilly et al., 2013). Such an approach evokes images of what
children are expected to have learned depending on their age and labels motor skill
deficiencies with children’s “abnormal” development or performance.

Given the importance of social and emotional parameters to young students” holistic
development (Wright et al., 2021), there have been many efforts in late years to reformulate
the focus of university curricula for this age group. These efforts are supported by researchers
who argue that learning should be viewed more socio-ecologically, incorporating pedagogical

strategies that strengthen relationships between children, parents, caregivers, and teachers
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(McEvilly et al., 2015). Such strategies also open new perspectives in teaching early childhood
PE, focusing on the needs of students concurrently with societal needs and principles.

Our findings indicate that generalist and specialist teachers had formed a more
empirical understanding of early childhood PE, based more on their love for physical activity
and sport and less on their teaching skills or pedagogical content knowledge. Teachers who
had developed positive acculturation experiences for sports as young children felt confident
to teach PE even without relevant (pedagogical) content knowledge. A similar study by
Humphries and Ashy (2006) shows that a teacher’s love for PE was the strongest predictor of
his/her effectiveness. However, all participants felt that including early childhood PE
modules within their university curricula was imperative. Such a reform would undoubtedly
require formal academic learning and professional training. Relative research points out that
continuing education and professional learning are prerequisites for empowering and
supporting teachers in teaching PE (Parker & Patton, 2017; Tannehill et al., 2021). Moreover,
the establishment of learning communities and counseling programs seem to bring positive
results in this direction (Dania & Ovens, 2021; Dania & Tannehill, 2021; Lave, 1993; Lave &
Wenger, 1991; Oliver et al., 2018).

Apart from university influences, school infrastructures, as well as social parameters
(e.g., relationships with parents and colleagues), seemed to act as barriers concerning teachers’
views on the scope of early childhood PE. Irrespective of their specialization, they all
suggested that a well-organized and supportive school environment is a prerequisite for
quality PE teaching at a pre-primary level, something also reported in similar studies
(Tsangaridou, 2012). Indeed, relevant research shows that socially established perceptions
about the purpose and necessity of PE can act as barriers to its implementation (Gaudreault et
al., 2016; Richards, 2015). Conversely, community collaboration and collective effort are
needed for quality lesson design and implementation (DuFour & Fullan, 2013; Garet et al.,
2001). Thus, awareness-raising activities concerning the educational value of PE are warranted
before early childhood PE curricula are established.

As regards the structure of a typical PE lesson in early childhood settings, teachers in
this study expressed views that aligned with their subject specialization and teaching
philosophy. These findings are in agreement with the results of a meta-analysis which
supported that specialist PE teachers are more concerned than generalists for health and
physical activity outcomes and thus design lesson activities with such a focus (Truelove et al.,
2019). However, both generalist and specialist teachers acknowledged the strong attachment

and bonding that a preschooler develops with the early childhood teacher. For this reason,
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they stressed the need for interdisciplinary collaboration, in case specialist PE teachers would
be hired in early childhood settings. The necessity of establishing training programs where
both generalists and specialists could accumulate multiple opportunities for professional
development and collaboration is also suggested in the literature (Carson et al., 2013; Jess &
McEvilly, 2015).

However, generalist early childhood teachers in our study were the ones who
expressed concerns about the process of employing full-time PE specialists in early childhood
settings. Their primary concern was that their already unstable employment conditions and
economic insecurity (most early childhood teachers in this study have been working with
temporary employment contracts for years) would be further threatened. We believe that this
was an expected finding since educators’ experience anxiety when they feel that their
fundamental employment rights are being 'destabilized' (Bajaj, 2011). Thus, we strongly
believe that the delivery of ministerial announcements should be matched by the right support
from educational policy, in terms of specifically defining professional standards and working
rights for teachers of all specializations (Gibson et al., 2020; Sperka & Enright, 2018).

Several limitations must be acknowledged in this study. First, the majority of study
participants were female, a fact that is mainly the case, especially with generalist early
childhood teachers in our country. Additional efforts could have been made to recruit more
male participants. Concerning specialist PE teachers, the majority came from the same
geographical region, an issue which may have affected the research findings. Thus, a larger
group of participants from different geographical regions could have provided an alternative
view of our issue. Finally, since interviews were the main sources of data collection, maybe a
social desirability bias could have affected our findings. The conduction of classroom
observations or interviews with school principals and/or parents could have provided a

different picture.

CONLUSION

This study argues that teachers’ acculturation and professional socialization
experiences within PE and sport settings influence their views concerning the scope of PE in
early childhood education. Irrespective of their specialization, teachers’ positive involvement
with PE and sports in their school years helped establish positive views concerning the
necessity of PE, as a distinct subject, in early childhood education. However, all participants
appointed a functional rather than an educational value to PE (e.g., PE as gameplay and/or

structured sports activities), something which was directly or indirectly linked both to their
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university experiences and to wider socio-cultural influences. Generalist early childhood
teachers referred to PE more via their role as pedagogues with whom children share secure
attachments, while PE specialist teachers referred to PE more via their sporting specialization
and physical activity orientation. All participants emphasized the need for collaborative
professional learning as a prerequisite for employing PE specialists in early education settings.

It becomes evident, therefore, that teachers” specialization affects their daily practices,
specifically regarding their teaching philosophies and scientific assumptions. However,
personal acculturation and professional socialization experiences may increase or sustain
teachers’ efforts and capacity to teach PE. As such, collaborative training and professional
development opportunities are essential and could help ensure that the unique demands of

quality PE teaching in early childhood education are met.

PRACTICAL IMPLICATIONS

A growing number of studies make a compelling case concerning the need to update
early childhood university modules so that future teachers experience PE as a context within
which one becomes physically fit while being nurtured as a socially, cognitively, and
emotionally healthy person (McEvilly, 2014, 2015). Towards this direction, contemporary
principles of quality PE teaching propose the adoption of bio-pedagogical approaches,
according to which students' participation in PE is experienced as a process of communicating,
understanding, and interacting through, with, and via movement (Dania et al, 2022).
Therefore, it would be interesting for future studies to further analyze the circumstances under
which PE could be introduced as a distinct subject into the early childhood education
curriculum, taught collaboratively by generalist and specialist teachers trained to implement
bio-pedagogical approaches. The design of teacher professional development programs, and
university modules that combine interdisciplinary research and practice could also be
examined. The emerging early childhood PE literature could open a myriad of opportunities
for research in this field, always keeping in mind that teachers’ rights are protected, and the

learning needs of young children stay in the foreground.

Acknowledgements
The authors of this manuscript acknowledge the study’s participants for their valuable

contribution to data production.

183

Pamukkale J Sport Sci, 14(2), 167-191, 2023



Teachers’ Views on the Scope of Physical Education Diamanti, Dania, Venetsanou & Kamberidou

Authors’ contributions
All authors revised the manuscript and contributed to the interpretation of the results.
All authors have read and approved the final version of the manuscript. A consensus was

reached on the order of authors.

Declaration of conflict interest

The authors declare that there is no conflict of interest.

REFERENCES

Adamakis, M., & Dania, A. (2020). Are pre-service teachers’ beliefs toward curricular
outcomes challenged by teaching methods modules and school placement? Evidence
from three Greek physical education faculties. European Physical Education Review,
26(4), 729-746. https:/ /doi.org/10.1177 /1356336 X19880574

Bajaj M. (2011). Human  rights education: Ideology, location, and
approaches. Human Rights Quarterly, 481-508. https:/ /doi.org/10.1353 /hrq.2011.0019

Balish, S. M., McLaren, C., Rainham, D., & Blanchard, C. (2014). Correlates of youth sport
attrition: A review and future directions. Psychology of Sport and Exercise, 15(4), 429-439.
https:/ /doi.ore/10.1016/j.psychsport.2014.04.003

Barnett, L., Stodden, D., Cohen, K., Smith, J., Lubans, D., Lenoir, M., & Morgan, P. J. (2016).
Fundamental movement skills: An important focus. Journal of Teaching in Physical
Education, 35(3), 219-225. https:/ /doi.org/10.1123 /jtpe.2014-0209

Braun, V., & Clark V. (2006) Using thematic analysis in psychology. Qualitative Research in
Psychology 3(2), 77-101.

Carson, D. C., Esbensen, F. A., & Taylor, T. J. (2013). A longitudinal analysis of the relationship
between school victimization and student mobility. Youth Violence and Juvenile
Justice, 11(4), 275-295. https:/ /doi.org/10.1177/1541204013477118

Casey, A., & Goodyear, V. A. (2015). Can cooperative learning achieve the four learning
outcomes of physical education? A review of literature. Quest, 67(1), 56-72.
https://doi.org/10.1080/00336297.2014.984733

Crane, J., & Temple, V. (2015). A systematic review of dropout from organized sport among
children and youth. European  Physical — Education = Review, 21(1), 114-131.
https://doi.org/10.1177/1356336X14555294

Dania, A. (2021). An autoethnography of becoming critical in Physical Education Teacher
Education. Curriculum Studies in Health and Physical Education, 12(3), 251-267.
https://doi.org/10.1080/25742981.2021.1926299

Dania, A., Katifori, I., Theochari, D., & Crysostomidis, P. (2022). The meaning of health within
school Physical Education. A biopedagogical approach. Educational Circle, 10(1), 159-
171. https:/ /journal.educircle.er/images/teuxos/2022/teuxosl /teyxos_10_1 12.pdf

184

Pamukkale J Sport Sci, 14(2), 167-191, 2023


https://doi.org/10.1177/1356336X19880574
https://doi.org/10.1353/hrq.2011.0019
https://doi.org/10.1016/j.psychsport.2014.04.003
https://doi.org/10.1123/jtpe.2014-0209
https://doi.org/10.1177/1541204013477118
https://doi.org/10.1080/00336297.2014.984733
https://doi.org/10.1177%2F1356336X14555294
https://doi.org/10.1080/25742981.2021.1926299
https://journal.educircle.gr/images/teuxos/2022/teuxos1/teyxos_10_1_12.pdf

Teachers’ Views on the Scope of Physical Education Diamanti, Dania, Venetsanou & Kamberidou

Dania, A. & Griffin, L. (2021) Using social network theory to explore a participatory action
research collaboration through social media, Qualitative Research in Sport, Exercise and
Health, 13(1), 41-58. https:/ /doi.org/10.1080/2159676X.2020.1836506

Dania, A., & Ovens, A. (2021). Dialogic togetherness as an activist form of professional learning
in times of educational vulnerability. In AIESEP World e-Conference “Descending the
Mountains” (pp. 27). University of Alberta, McGill University.

Dania, A., & Tannehill D. (2021). Moving within Communities of Practice as an act of
performing professional wellbeing within Physical Education settings. In AIESEP
World e-Conference “Descending the Mountains” (pp. 198). University of Alberta, McGill
University.

DeCorby, K., Halas, J., Dixon, S., Wintrup, L., & Janzen, H. (2005). Classroom teachers and the
challenges of delivering quality physical education. The Journal of Educational
Research, 98(4), 208-221. https:/ /doi.org/10.3200/JOER.98.4.208-221

Denzin, N. K., & Lincoln, Y. S. (2017). The SAGE Handbook of Qualitative Research. Sage.

DiCicco-Bloom, B., & Crabtree, B. F. (2006). The qualitative research interview. Medical
education, 40(4), 314-321.

Dowda, M., Brown, W. H., Mclver, K. L., Pfeiffer, K. A., O'Neill, J. R., Addy, C. L., & Pate, R.
R. (2009). Policies and characteristics of the preschool environment and physical
activity of young children. Pediatrics, 123(2), 261-266.
https:/ /doi.org/10.1542 / peds.2008-2498.

DuFour, R., & Fullan, M. (2013). Cultures built to last: Systemic PLCs at work TM. Solution Tree
Press.

Early Years Foundation Stage (EYFS) Framework and Teaching Guidelines. (2011a). [online]
http:/ / dipe-a-athin.att.sch.gr/0602_Odhgos_gia_Nhpiagwgeio_ NPS.pdf. [1 Mars
2017] (in Greek).

Early Years Foundation Stage (EYFS) Framework. (2011b). Areas of Learning [online]
http:/ / digitalschool.minedu.gov.gr/info/newps/I1pooxoAr) %20- %20l Tpwtn %20
ZxoAwr) %20HAwia/20%20Mepog.pdf. [1 Mars 2017] (in Greek).

Faulkner, G. E. ]., Dwyer, . J. M., Irving, H., Allison, K. R., Adlaf, E. M., & Goodman, J. (2008).
Specialist or nonspecialist physical education teachers in  Ontario
elementary schools: Examining differences in opportunities for physical activity.
Alberta Journal of Educational Research, 54(4), 407-419.
https://doi.org/10.11575/ ajer.v54i4.55247

Flory, S. B., McCaughtry, N., Martin, J. J.,, Murphy, A., Blum, B., & Wisdom, K. (2014). US
urban  teachers’  perspectives of  culturally = competent  professional
development. Professional Development in Education, 40(2), 282-294.

Flory, S. B. (2016). Professional socialization experiences of early career urban physical
educators. European Physical Education Review, 22(4), 430-449.

185

Pamukkale J Sport Sci, 14(2), 167-191, 2023


https://doi.org/10.1080/2159676X.2020.1836506
https://doi.org/10.3200/JOER.98.4.208-221
https://doi.org/10.1542/peds.2008-2498
https://doi.org/10.11575/ajer.v54i4.55247

Teachers’ Views on the Scope of Physical Education Diamanti, Dania, Venetsanou & Kamberidou

Forgasz, H. ]J.,, & Leder, G. C. (2008). Beliefs about mathematics and mathematics
teaching. International Handbook of Mathematics Teacher Education, 1, 173-192.
https:/ /doi.org/10.3102/0013189X08331140

Fox, K., & Harris, ]. (2003). Promoting physical activity through schools, in: J]. McKenna & J. C.
Riddoch (Eds) Perspectives on health and exercise (Basingstoke, Palgrave Macmillan),
181201.

Gallahue, D. L., & Cleland-Donnelly, F. C. (2003). Developmental physical education for all children
(4th ed.). Human Kinetics.

Garet, M. S,, Porter, A. C., Desimone, L., Birman, B. F., & Yoon, K. S. (2001). What makes
professional development effective? Results from a national sample of
teachers. American Educational Research Journal, 38(4), 915-945.
https:/ /doi.org/10.3102/00028312038004915

Gaudreault, K. L., Richards, K. A. R., & Mays Woods, A. (2016). Initial validation of the
physical education marginalization and isolation survey (PE-MAIS). Measurement in
Physical Education and Exercise Science, 21(2), 69-82.
https:/ /doi.org/10.1080/1091367X.2016.1257994

Gebhris, J. S., Gooze, R. A., & Whitaker, R. C. (2015). Teachers' perceptions about children's
movement and learning in early childhood education programmes. Child: Care, Health
and Development, 41(1), 122-131.

Gibson, M., McFadden, A., Williams, K. E., Zollo, L., Winter, A., & Lunn, ]. (2020). Imbalances
between workforce policy and employment for early childhood graduate teachers:
Complexities and considerations. Australasian Journal of Early Childhood, 45(1), 82-94.
https:/ /doi.org/10.1177/1836939119885308

Goodway, J. D., Robinson, L. E., & Crowe, H. (2010). Gender differences in fundamental motor
skill development in disadvantaged preschoolers from two geographic regions.
Research Quarterly for Exercise and Sport, 81(1), 17-24.
https:/ /doi.org/10.1080/02701367.2010.10599624

Gordon, B., Dyson, B., Cowan, J., McKenzie, A., & Shulruf, B. (2016). Teachers” perceptions of
physical education in Aotearoa/New Zealand primary schools. New Zealand Journal of
Educational Studies, 51(1), 99-111. https:/ /doi.org/10.26686/wgtn.12830741.v1

Greek Integrated Curriculum Educational Preschool Program (GICEPP) (2002) Available
online at: www.pi-schools.gr/programs/depps (accessed 20 October 2005).

Gregoriadis, A., Papandreou, M., & Birbili, M. (2016). Continuing professional development
in the Greek early childhood education system. Early Years, 38(3), 271-285.
https://doi.org/10.1080/09575146.2016.1265486

Gresham, F. M. (1998). Social skills training: Should we raze, remodel or rebuild? Behavioural
Disorders, 24(1), 19-25. https:/ /doi.org/10.1177/019874299802400103

Herskind, M. (2010). Tensions and dilemmas in body-pedagogy in kindergarten —employees'
effort to transform a vocational education programme about body and movement into

186

Pamukkale J Sport Sci, 14(2), 167-191, 2023


https://doi.org/10.3102/0013189X08331140
https://doi.org/10.3102%2F00028312038004915
https://doi.org/10.1080/1091367X.2016.1257994
https://doi.org/10.1177/1836939119885308
https://doi.org/10.1080/02701367.2010.10599624
https://doi.org/10.26686/wgtn.12830741.v1
https://doi.org/10.1080/09575146.2016.1265486
https://doi.org/10.1177%2F019874299802400103

Teachers’ Views on the Scope of Physical Education Diamanti, Dania, Venetsanou & Kamberidou

practice, Sport, Education and Society, 15(2), 187-202.
https:/ /doi.org/10.1080/13573321003683844

Humphries, C., & Ashy, M. (2006). “The confidence I needed’: elementary education majors'
perceptions of teaching physical education. Teacher Development, 10(2), 179-196.
https:/ /doi.org/10.1080/13664530600773200

Jess, M., & McEvilly, N. (2015). Traditional and contemporary approaches to career-long
professional learning: A primary physical education journey in Scotland. Education 3-
13, 43(3), 225-237.

Kamberidou, 1., Bonias, A., & Patsantaras, N. (2019). Sport as a means of inclusion and
integration for “those of us with disabilities”. European Journal of Physical Education and
Sport Science, 5(12), 99-128. http://dx.doi.org/10.5281/zenodo.3464696

Kindergarten = Curriculum.  (2011). Part 2. Learning Domains.  Accessed
https:/ /drive.google.com/file/d/0BxM0OyUGj01rDNDUIMDY5NGEtODJkYy00ZGZ
kLT oxY20tNjc2MjOzYiEwNjly / view

Kirk, D., & Haerens, L. (2014). New research programmes in physical education and sport
pedagogy. Sport, Education and Society, 19(7), 899-911.
https:/ /doi.org/10.1080/13573322.2013.874996

Kyridis, A., Tsioumis, K., Papageridou, D., & Sotiropoulou, E. (2015). The civic education in
Greek kindergartens. The views and the practices of Greek Kindergarten teachers
concerning civic education. International Journal of Learning, Teaching and Educational
Research, 11(2), 55-70.

Lave, J. (1993). The Practice of learning. In S. Chaiklin and J. Lave
(Eds),  Understanding  Practice:  Perspectives —on  Activity = and  Context,
(pp.3-32). Cambridge: Cambridge University Press.

Lave, J., & Wenger, E. (1991). Learning in doing: Social, cognitive, and computational
perspectives. Situated learning: Legitimate peripheral participation. California: Cambridge
University Press. http:/ /dx.doi.org/10.1017/CBO9780511815355

Lawson, H. A. (1983a). Paradigms for research on teaching and teachers, in: T. J. Templin & J.
K. Olson (Eds). Teaching in Physical Education (pp. 339-358). Champaign, IL: Human
Kinetics.

Lawson, H. A. (1983b). Toward a model of teacher socialization in physical education: the
subjective warrant, recruitment and teacher education (Pt. 1). Journal of Teaching in
Physical Education, 2(3), 3-16.

Lawson, H. A. (1986). Occupational socialization and the design of teacher education
programs. Journal of Teaching in Physical Education, 5(2), 107-116.

Lincoln, Y. S., & Guba, E. G. (1986). But is it rigorous? Trustworthiness and authenticity in
naturalistic evaluation. New Directions for Program Evaluation, 1986(30), 73-84.

187

Pamukkale J Sport Sci, 14(2), 167-191, 2023


https://doi.org/10.1080/13573321003683844
https://doi.org/10.1080/13664530600773200
http://dx.doi.org/10.5281/zenodo.3464696
https://drive.google.com/file/d/0BxM0yUGj01rDNDU1MDY5NGEtODJkYy00ZGZkLTgxY2QtNjc2MjQzYjEwNjIy/view
https://drive.google.com/file/d/0BxM0yUGj01rDNDU1MDY5NGEtODJkYy00ZGZkLTgxY2QtNjc2MjQzYjEwNjIy/view
https://doi.org/10.1080/13573322.2013.874996
http://dx.doi.org/10.1017/CBO9780511815355

Teachers’ Views on the Scope of Physical Education Diamanti, Dania, Venetsanou & Kamberidou

Lodewyk, K. R., & Pybus, C. M. (2012). Investigating factors in the retention of students in
high school physical education. Journal of Teaching in Physical Education, 32, 61-77.
https:/ /doi.org/10.1123 /itpe.32.1.61

Loughran, J. Berry, A., & Mulhall, P. (2012). Understanding and developing science teachers’
pedagogical content knowledge. Rotterdam: Sense Publishers.

Lux, K., & McCullick, B. A. (2011). How one exceptional teacher navigated her working
environment as the teacher of a marginal subject. Journal of Teaching in Physical
Education, 30(4), 358-374.

Marinsek, M., & Kovac, M. (2019). Beliefs of Slovenian early childhood educators regarding
the implementation of physical education. European Physical Education Review, 25(3),
659-674.

McCullick, B. A., Lux, K. M., Belcher, D. G., & Davies, N. (2012). A portrait of the PETE major:
Re-touched for the early twenty-first century. Physical Education &  Sport
Pedagogy, 17(2), 177-193.

McEvilly, N. (2014). Experiences and outcomes of preschool physical education: an analysis of
developmental discourses in Scottish curricular documentation. Contemporary Issues in
Early Childhood, 15(1), 29-39. http:/ /dx.doi.org/10.2304 /ciec.2014.15.1.29

McEvilly, N. (2015). Investigating the place and meaning of “physical education’to preschool
children: Methodological lessons from a research study. Sport, Education and Society,
20(3), 340-360. https:/ /doi.org/10.1080/13573322.2012.761965

McEvilly, N., Atencio, M., Verheul, & Jess, M. (2013). Understanding the rationale for
preschool physical education: implications for practitioners” and children’s embodied
practices and subjectivity formation. Sport, Education and Society 18(6), 731-748.
https:/ /doi.org/10.1080/13573322.2011.606807

McEvilly, N., Verheul, M., & Atencio, M. (2015). Physical education at preschools: The
meaning of “physical education’ to practitioners at three preschool settings in Scotland.
Physical Education and Sport Pedagogy, 20(2), 117-130.
https:/ /doi.org/10.1080/17408989.2013.798407

McKenzie, T., & Kahan, D. (2008). Physical activity, public health, and elementary schools. The
Elementary School Journal 108(3), 171-180. http://dx.doi.org/10.1086/529100

McKenzie, T. L., LaMaster, K. J., & Sallis, J. F. (1999). Classroom teachers leisure physical
activity and their conduct of physical education. Journal of Teaching in Physical
Education, 19, 126-132. https:/ /doi.org/10.1123/jtpe.19.1.126

Miller, E., & Almon, J. (2009). Crisis in the kindergarten: Why children need to play in
school. Alliance for Childhood. College Park, MD: Alliance for Childhood.

Nowell, L. S., Norris, J. M., White, D. E., & Moules, N. ]J. (2017). Thematic analysis: Striving to

meet the trustworthiness criteria. International Journal of Qualitative Methods, 16(1),
1609406917733847.

188

Pamukkale J Sport Sci, 14(2), 167-191, 2023


https://doi.org/10.1123/jtpe.32.1.61
http://dx.doi.org/10.2304/ciec.2014.15.1.29
https://doi.org/10.1080/13573322.2012.761965
https://doi.org/10.1080/13573322.2011.606807
https://doi.org/10.1080/17408989.2013.798407
http://dx.doi.org/10.1086/529100
https://doi.org/10.1123/jtpe.19.1.126

Teachers’ Views on the Scope of Physical Education Diamanti, Dania, Venetsanou & Kamberidou

O’Sullivan, M. (2005). Beliefs of teachers and teacher candidates: Implications for teacher
education. The Art and Science of Teaching in Physical Education and Sport, 149-164.

Oliver, K. L., Luguetti, C., Aranda, R., Nufiez Enriquez, O., & Rodriguez, A. A. (2018). “Where
do I go from here?’: learning to become activist teachers through a community of
practice. Physical Education and Sport Pedagogy, 23(2), 150-165.
https://doi.org/10.1080/17408989.2017.1350263

Official Gazette of the Hellenic Republic (2003, March 13). Ministerial Resolution C2/21072b,
Issue 20. No. 304. Athens, National Printing Press (in Greek).

Parker M, Patton K (2017). What research tells us about effective continuing professional
development for physical education teachers. In: Ennis C (eds), Routledge Handbook of
Physical Education Pedagogies (447-460). London: Routledge.

Pate, R. R., Davis, M. G., Robinson, T. N., Stone, E. ]., McKenzie, T. L., & Young, J. C. (2006).
Promoting physical activity in children and youth: a leadership role for schools: a
scientific statement from the American Heart Association Council on Nutrition,
Physical Activity, and Metabolism (Physical Activity Committee) in collaboration with
the Councils on Cardiovascular Disease in the Young and Cardiovascular
Nursing. Circulation, 114(11), 1214-1224.

Patton, M. Q. (2002). Two decades of developments in qualitative inquiry: A personal,
experiential perspective. Qualitative Social Work, 1(3), 261-283.

Patton, M. Q. (2014). Qualitative research & evaluation methods: Integrating theory and practice.
Sage publications.

Ponitz, C. C., McClelland, M. M., Matthews, ]J. S., & Morrison, F. J. (2009). A structured
observation of behavioral self-regulation and its contribution to kindergarten
outcomes. Developmental Psychology, 45(3), 605-619. https:/ /doi.org/10.1037/a0015365

Prior, Laura & Curtner-Smith, Matthew. (2019). Influence of Occupational Socialization on
Elementary Physical Education Teachers’ Beliefs and Curricula. Journal of Teaching in
Physical Education, 39, 1-28. https:/ /doi.org/10.1123 /jtpe.2019-0013

Quennerstedt, M. (2013). Practical epistemologies in physical education practice. Sport,
Education and Society, 18(3), 311-333. https:/ /doi.org/10.1080/13573322.2011.582245

Richards, K. A. R. (2015). Role socialization theory: The sociopolitical realities of teaching
physical  education. European ~ Physical ~ Education  Review, 21(3),  379-393.
https:/ /doi.org/10.1177 /1356336 X15574367

Richards, K. A. R., Pennington, C. G., & Sinelnikov, O. A. (2019). Teacher socialization in
physical education: A scoping review of literature. Kinesiology Review, 8(2), 86-99.

Richards, K. A. R., & Templin, T.]J. (2012). Toward a multidimensional perspective on teacher-
coach role conflict. Quest, 64(3), 164-176.

Richards, K. A. R, Templin, T. ], & Graber, K. (2014). The socialization
of teachers in physical education: Review and recommendations for

189

Pamukkale J Sport Sci, 14(2), 167-191, 2023


https://doi.org/10.1080/17408989.2017.1350263
https://psycnet.apa.org/doi/10.1037/a0015365
https://doi.org/10.1123/jtpe.2019-0013
https://doi.org/10.1080/13573322.2011.582245
https://doi.org/10.1177/1356336X15574367

Teachers’ Views on the Scope of Physical Education Diamanti, Dania, Venetsanou & Kamberidou

future works. Kinesiology Review, 3(2), 113-134.
https:/ /doi.org/10.1123 / kr.2013-0006

Riga, V. (2017). Physical education in Greek early years’ curriculum: current approaches and
prospects. Képzés és Gyakorlat, 15, 75-84. https:/ /doi.org/10.17165/TP.2017.3.6.

Rikard, G. L., & Banville, D. (2006). High school student attitudes about physical education.
Sport, Education & Society, 11, 385-400. https://doi.org/10.1080/13573320600924882

Romar, J. E., & Frisk, A. (2017). The Influence of Occupational Socialization on Novice
Teachers' Practical Knowledge, Confidence and Teaching in Physical Education.
Qualitative Research in Education, 6(1), 86-116.
http://dx.doi.org/10.17583 / qre.2017.2222

Ross, S. M. (2013). Pre-K Physical Education: Universal Initiatives and Teacher Preparation
Recommendations. Quest, 65(1), 1-13. https://doi.org/10.1080/00336297.2012.727368

Sevimli-Celik, S. (2021). Moving between theory and practice: preparing early childhood pre-
service teachers for teaching physical education. Journal of Early Childhood Teacher
Education, 42(3), 281-298.

Spence, J. C., Melynchuk, N., Mandigo, J. L., Marshall, D., Schwartz, M., Thompson, L.P., &
Dunn, ].C. (2004). A descriptive profile of physical education teachers and related
program characteristics in Alberta. Alberta Journal of Educational Research, 50 (1), 87-102

Tannehill, D., Demirhan, G., Caplové, P, & Avsar, Z. (2021). Continuing professional
development for physical education teachers in Europe. European Physical Education
Review, 27(1), 150-167. https:/ /doi.org/10.1177/1356336X20931531

Tannehill, D., & MacPhail, A. (2014). What examining teaching metaphors tells us about pre-
service teachers” developing beliefs about teaching and learning. Physical Education and
Sport Pedagogy, 19, 149-163. https:/ / doi.org/10.1080/17408989.2012.732056

Tinning, R. (2012). A socially critical HPE (aka physical education) and the challenge for
teacher education. In B. Down & ]. Smyth, Critical Voices in Teacher Education (pp. 223-
238). Springer, Dordrecht. https:/ /doi.org/10.1007/978-94-007-3974-1_16

Truelove, S., Johnson, A. M., Burke, S. M., & Tucker, P. (2019). Comparing Canadian generalist
and specialist elementary school teachers’ self-efficacy and barriers related to physical
education instruction. Journal of Teaching in Physical Education, 40(1), 10-20.

Tsangaridou N (2006). Teachers’ beliefs. In D. Kirk, D. Macdonald & M. O’Sullivan (eds),
Handbook of Research in Physical Education (pp 401-416). London: Sage Publications.
https://dx.doi.org/10.4135/9781848608009.n27

Tsangaridou, N. (2012). Educating primary teachers to teach physical education. European
Physical Education Review, 18(3), 275-286. https://doi.org/10.1177/1356336X12450788

Tsangaridou, N. (2017). Early childhood teachers’ views about teaching physical education:
Challenges and recommendations. Physical Education and Sport Pedagogy, 22(3), 283-
300. https:/ /doi.org/10.1080/17408989.2016.1192593

190

Pamukkale J Sport Sci, 14(2), 167-191, 2023


https://doi.org/10.1123/kr.2013-0006
https://doi.org/10.17165/TP.2017.3.6
https://doi.org/10.1080/13573320600924882
http://dx.doi.org/10.17583/qre.2017.2222
https://doi.org/10.1080/00336297.2012.727368
https://doi.org/10.1177/1356336X20931531
https://doi.org/10.1007/978-94-007-3974-1_16
https://doi.org/10.1177/1356336X12450788
https://doi.org/10.1080/17408989.2016.1192593

Teachers’ Views on the Scope of Physical Education Diamanti, Dania, Venetsanou & Kamberidou

Tsangaridou, N., & Genethliou, N. (2016). Early childhood educators’ experience of an
alternative physical education model. European Early Childhood Education Research
Journal, 24(3), 382-397. https:/ /doi.org/10.1080/1350293X.2014.970852

Tsangaridou, N., Pieroua, M., & Charalambous, C. Y. (2022). An analysis of content
development in physical education: Preschool teachers’ selection of instructional tasks.
European Physical Education Review, 1356336X221115376.

Tsangaridou, N., Pieroua, M., Kyriakides, E., & Charalambous, C. Y. (2021). Teaching physical
education in early years: Focusing on teachers’ practices. Journal of Teaching in Physical
Education, 41(2), 278-287.

Ucus, S. (2015). Elementary school teachers’ views on game-based learning as a teaching
method. Procedia-Social and Behavioral Sciences, 186, 401-4009.
https://doi.org/10.1016/j.sbspro.2015.04.216

Vale, S. M., Santos, R. M., da Cruz Soares-Miranda, L. M., Moreira, C. M., Ruiz, J. R., & Mota,
J. A. (2010). Objectively measured physical activity and body mass index in preschool
children. International Journal of Pediatrics, N479439.
https://doi.org/10.1155/2010/ 479439

Venetsanou, F., Kambas, A., & Giannakidou, D. (2015). Organized physical activity and health
in preschool age: a review. Central European Journal of Public Health, 23(3), 200-207.
https:/ /doi.org/10.21101 / cejph.a4048

Walton-Fisette, J. L., Philpot, R., Phillips, S., Flory, S. B., Hill, J., Sutherland, S., & Flemons, M.
(2018). Implicit and explicit pedagogical practices related to sociocultural issues and
social justice in physical education teacher education programs. Physical Education and
Sport Pedagogy, 23(5), 497-509.

Wright, P. M., Gray, S., & Richards, K. A. R. (2021). Understanding the interpretation and
implementation of social and emotional learning in physical education. The Curriculum
Journal, 32(1), 67-86. https:/ /doi.org/10.1002/curj.85

Yovanka, L., & Winsler, A. (2006). The effects of a creative dance and movement program on
the social competence of head start preschoolers. Social Development,15(3), 501-519.
http://dx.doi.org/10.1111/j.1467-9507.2006.00353.x

Yin, R. K. (2013). Validity and generalization in future case study
evaluations. Evaluation, 19(3), 321-332.

191

Pamukkale J Sport Sci, 14(2), 167-191, 2023


https://doi.org/10.1080/1350293X.2014.970852
https://doi.org/10.1016/j.sbspro.2015.04.216
https://doi.org/10.1155/2010/479439
https://doi.org/10.21101/cejph.a4048
https://doi.org/10.1002/curj.85
http://dx.doi.org/10.1111/j.1467-9507.2006.00353.x

